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Preschool education is the foundation of the child’s education life. The proficiency of
children’s developmental characteristics and academic skills are frequently
emphasised during transition to primary school. In this respect, ensuring school
readiness of children in terms of socio-emotional, cognitive, linguistic and psycho-
motor development has become one of the basic objectives of preschool education. The
aim of the study is to make a systematic analysis of school readiness which is
influential on children’s school life by using the existing data. In line with this purpose
a total of 58 research papersincluding children as participants and published at certain
databases either in Turkish or English between 2014-2018 were found. These research
papers were reviewed, and the results were presented on theme basis. As a result of
the research, it has been determined that school readiness in the literature is examined
in terms of child, family, educational institution and teacher factors, and there are
many variables in these factors. These findings suggest that it is necessary to analyse
the child’s school readiness with different variables. It is believed that focusing on
holistic development in researches on school readiness will make a positive
contribution to children.
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Okul oOncesi egitim, ¢ocugun egitim yasantilarinin temelidir. ilkokula gecis siirecinde
¢ocuklarin gelisimsel 6zellikleri ile akademik becerilerinin yeterliligi siklikla vurgulanir. Bu
baglamda ¢ocuklarin sosyal-duygusal, biligsel, dil, psikomotor ve biligsel gelisim agisindan
okula hazir bulunugluklarinin saglanmasi okul dncesi egitiminin temel amaglarindan biri
olmustur. Bu arastirmanin amaci ¢ocuklarin 6grenme yasantilar: iizerinde etkili olan okul
hazir bulunuslugu konusunu giincel verilerle sistematik bir sekilde incelemektir. Bu
dogrultuda 2014-2018 tarihlerinde, belirli veri tabanlarinda, Tiirk¢e veya ingilizce
yayimlanan, cocuklarin katiimacr olarak yer aldigi toplam 58 arastirma makalesine
ulagilmistir. Ulagilan makaleler incelenerek elde edilen bulgular ortaya ¢ikan temalara gore
ayrilarak sunulmustur. Arastirma sonucunda alanyazinda okul hazir bulunuslugunun
cocuk, aile, egitim kurumu ve 6gretmen faktorleri agisindan incelendigi ve bu faktorlerin
igerisinde birgok degiskenin bulundugu belirlenmistir. Bu bulgular ¢ocugun okul hazir
bulunuslugunun farkl degiskenlerle incelenmesi gerektiginin 6nemine isaret etmektedir.
Gelecekte okul hazirbulunuslugu konusuna iliskin yapilacak arastirmalarda biitiinciil
gelisime odaklanilmasinin ¢ocuklara olumlu katkilar saglayacag: diisiiniilmektedir.
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Giris

Cocuklarin egitim kademeleri arasindaki gecisleri; aileleri, egitimcileri ve kendileri tarafindan

her zaman ¢ok onemli goriilmektedir. Bu dogrultuda ozellikle okul 6ncesi egitim; ilkokul, ortaokul,
lise gibi diger egitim kademelerinin temeli oldugundan ebeveynler ve egitimciler okul oncesi
egitiminden ilkokula gecis siirecinde c¢ocuklarin hazir bulunusluklarinin  6nemini siklikla
vurgulamaktadirlar. Ikokul ogrencilerinden beklenen akademik becerilerin olusmasi icin okul 6ncesi
donem cocuklarinin okula hazir bulunusluklariin desteklenmesi gerekmektedir (Rahmawati, Tairas
ve Nawangsari, 2018). Cocuklarin okul hazir bulunuslugunun desteklenmesi okuma, yazma ve
hesaplama gibi akademik becerilerin yanminda, fiziksel, sosyal-duygusal ve dil gelisimi gibi tiim
gelisimsel yonlerini kapsamaktadir (Buldu ve Er, 2016; Altun, 2018). Bununla beraber ¢ocugun okula
hazir bulunuslugunun saglanmasi sadece kendi kisisel zelliklerine bagl degildir; okulun niteligi,
aile, cevre ve egitmenler de cocugun okula hazir olmasinda etken faktorlerdir (Nisskaya, 2018). Bu

kapsamda okul hazirbuluslugu ve okul hazirbulunuslugu ile ilgili faktorlerin incelenmesi 6nemlidir.

Alan yazinda okul hazirbulunuslugu c¢ocugun ilkokuldaki egitimlerini yerine getirecek
diizeye gelmesi (Yazici, 2002, ss. 1-2); kendisinden beklenen akademik basar1 diizeyine sahip olmasi
icin sosyal, duygusal, fiziksel ve biligsel olarak olgunlagmasi olarak tanimlanmistir (Oktay, 2007; Polat
ve Dilli, 2015). Tanimlamalarda vurgulanan ortak nokta, ¢ocuklarin belli bir yeterlilik diizeyine sahip
olmas1 gerektigi ve hazir bulunuslugun bireysel bir faktor oldugudur. Bununla beraber ¢ocugun hazir
bulunuslugunu tek bir boyut ile tanimlamak yarultici olabilir, ¢iinkii her ¢ocugun performansi kiiltiire
ve baglama gore ¢ok boyutlu ve cesitlilik gosterebilmektedir. Bu dogrultuda okul hazirbulunuslugunu
acgiklamak icin ortaya konulan kuramlardan biri Meisels’in (1999) kuramidir. Meisels (1999), okul
hazir bulunusluguyla ilgili dogustanci, gevreci, sosyal yapilandirmaci ve etkilesimci olmak tizere dort
farkli kuram ortaya koymustur. Dogustanci bakis agis: dis faktdrlerden ziyade igsel bir olgunlasmanin
¢ocuklarin hazir bulunuslugunu belirledigini ve bu siirecte cevrenin ¢ok az belirleyici oldugunu ifade
etmektedir. Bu bakis agisinin aksine gevreciler okula hazir bulunuslugunu bilgi ve beceri kazanimi
olarak agiklamakta ve bu siirecte cocugun disindaki ¢evrenin onemine odaklanmaktadirlar. Sosyal
yapilandirmacilara gore ¢ocugun hazir bulunuslugu ¢ocugun bireysel 6zelliklerine ek olarak aile,
egitim kurumu, toplum gibi yapilardan etkilenmektedir. Etkilesimci bakis acis1 ise hazir bulunusluk
siirecinde ¢ocuk ve sosyal baglami arasindaki karsilikli baglar1 vurgulamaktadir (Buldu ve Er, 2016;
Sahin-Sak, 2016). Bu baglamda okul hazir bulunuslugunun ¢ocugun bireysel (bilissel, dil, sosyal-
duygusal, fiziksel gelisimi) ve cevresel (ev ortami, aile, kurum, egitim) ozelliklerine bagl olarak

formel egitimin gerektirdigi yeterliligi kapsamaktadir.

Cocuklarin gelisimsel &zellikleri ve okul Oncesi egitimin devlet tarafindan desteklenerek
formel, yapilandirmaci ve somut ¢iktilarin elde edilmesi amaci, okul Oncesi donemde egitimin

icerigini degistirebilmektedir (Trawick-Simith, 2013). Bu baglamda okul 6ncesi donemdeki ortam ve
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igeriklerin ¢ocugun tiim gelisim alanlarini destekleyip desteklemedigi ya da zorunlu egitim 6ncesinde
hazirlayici programlarla ¢ocuklara bazi yeterliliklerin kazandirilip kazandirilmamas: tartisma konusu
olarak ortaya ¢ikmaktadir (Senemoglu, 1994). Toplumsal degisimler, akademik gelismeler erken
cocukluk egitimine biiyiik énem verilmesine neden olmaktadir. Ozellikle okul 6ncesi déneminde
muazzam bir biiylime yasanmakta ve bu biiylime beraberinde cocuklarin maruz kaldig1 egitim
deneyimlerinin kalitesini de etkilemektedir. ﬂkt')gretim donemindeki ¢ocuklarin olumlu veya olumsuz
olarak temel akademik becerilerinin tespiti kaginilmaz olarak, gelecekteki tiim 6grenmelerin ve daha
sonraki akademik basarinin temelini olusturan okul oOncesi diizeyindeki ¢ocuklarin ve egitim
programlarinin okul hazir bulunuslugu agisindan incelenmesinin 6nemini artirmaktadir (Uyanik-
Balat, 2016). Tiirkiye’de de 2006 egitim programinda deginilen ve 2013 programinda da belirtilen, okul
Oncesi egitiminin dort temel amacindan biri ¢ocuklarin sosyal-duygusal, bilissel, dil, psiko-motor ve
bilissel gelisim acisindan ilkdgretime hazirlanilmasidir (Milli Egitim Bakanligi, 2006). Cocuklarin
gelecekteki akademik basarilari da, okul oncesi egitime katilmaya ve 6grenmeye hazir olmalarina
baghdir (Gan, Meng, ve Xie, 2016). Cocuklar agisindan 6nemli bir déniim noktas: olan okula hazir
bulunusluk ile ilgili incelemenin ¢ocuklarin egitim sisteminden faydalanmasi ve refahi agisindan

Onemlidir.
Arastirmanin Onemi

Alan yazinda okul hazir bulunuslugu ile ilgili derleme c¢alismalarinin azhigina karsin
kesfetmeye, agiklamaya ve yordamaya yonelik ¢ok sayida nicel ve nitel ¢alismalar yapilmigtir. Bu
calismalar, genel olarak okul hazir bulunuslugu ile ilgili olan ve Meisels (1999) tarafindan ifade edilen
kuramlar paralelinde yiiriitiilmiistiir. Bu kuramlardan biri olan dogustanci kuram cergevesinde
yapilan calismalarda okul hazir bulunuslugu ile ilgili ¢ocuklarin cinsiyetinin ve 6zellikle biyolojik
yaginin 6nemli bir konu olarak ele alindig1 goriilmektedir (Ornegin; Cakmak, Elibol, ve Demirbas,
2014; Gilindiiz ve Caliskan, 2013; Giir, Kocak, Unsal ve Karayel, 2017; Kahramanoglu, Tiryaki ve
Canpolat, 2015; Kaya ve Akgiin, 2016). Cocuklarin hangi yasta okula baglamas1 gerektigi ile ilgili
tartismalar devam etmektedir. Arastirmalar ¢ocuklarin bes, alt1 veya yedi yaslarinda okula baslayip
baslayamayacagi konusunda farkli sonuglar yansitmaktadir (Durmaz, 2020). Cocuklarin yasi, cinsiyeti
ve sosyo ekonomik durumu gibi faktorlerin incelendigi calismalarda ortaya ¢ikan farkli sonuglar,
okula baslamak i¢in en uygun o6lgiitlerin ¢ocuklarin bireysel 6zellikleri ve gelisim diizeyleri oldugunu
gostermektedir (Akay ve Ceylan, 2019; Heaviside, Farris ve Carpenter, 1993). Ayrica alan yazinda,
¢ocuklarin bireysel ve sosyal cevreleri ile ilgili bir ¢cok degiskenin de oldugu goz oniine alindiginda,
okul hazir bulunuslugu ile bu degiskenler arasindaki iligkiyi belirlemeye yonelik arastirmalarin neler
oldugunu ve bu arastirmalardaki egilimlerin biitiinciil olarak incelenmesi 6nemlidir (Alpgan, Kara, ve
Yilmaz, 2018; Kosan, 2015; Tunceli ve Akman, 2014; Turan, 2018; Yazici ve Temel, 2011; Yiiksel,
Kurtulug-Kiiciikoglu ve Unsal, 2013). Bu durum cocuklarin hazirbulunusluk diizeyleri ile sosyal

baglami arasindaki etkilesimi gostermesi agisindan 6nemli ip uglar1 vermekle birlikte, 6zellikle cocuga
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ait fiziksel, sosyal-duygusal, biligsel ve dil ile ilgili gelisimsel faktorlerin ve sosyal baglamlarin okul
hazirbulunusluguyla iliskili oldugunu belirleyecek olan c¢alismalara duyulan gereksinime isaret
etmektedir. Alan yazinda okul hazir bulunusluguna iliskin yapilan deneysel ¢alismalarda ¢ocuklarin
daha ¢ok bilgi ve beceri edinmesine yonelik olan g¢evreci bakis a¢isi hakimdir. Bu calismalar 6zel
olarak planlanmis programlarin, ¢ocuklarin okul hazir bulunuslugu {iizerindeki olumlu etkisini
vurgulamaktadir (Ar1 ve Kayili, 2011; Bayhan 2003; Dereobali, 2016; Giir, Kogak ve Saglar, 2017;
Karakuzu ve Kogyigit, 2016; Polat ve Dilli, 2015; Uzun ve Alat, 2017; Soyler Kalipgi, 2019). Ozellikle
cocuk merkezli egitim yaklasimlarinin benimsendigi yirmi birinci yiizyilda ¢ocuklarin bireysel
ozelliklerine, icinde bulundugu baglama ve gereksinimlerine gore diizenlemelerin yapilmasi
onemlidir. Bu baglamda politika saglayicilarin ¢ocuklarin yiiksek yararma hizmet edecek kararlari
almasinda etkili oldugu diisiiniilen, konuyu biitiinciil bir bakis agisiyla ele alan ve sistematik olarak
yliriitiilen ¢alismalara gereksinim duyulmaktadir. Ayrica alan yazinda okul hazir bulunuslugu ile
ilgili ebeveynlerinin ve Ogretmenlerinin goriiglerine c¢ocuklardan daha fazla bagvuruldugu
goriilmektedir (Ari, 2014; Canbulat 2017; Canbulat ve Yildizbas, 2014; Giindiiz ve Ozarslan, 2017;
Kocgak ve Incekara, 2020; Kogyigit, 2009; Kogyigit ve Saban, 2014; Ozyurt ve Gilizel, 2018; Pekdogan,
2017; Yilmaz-Bolat, 2017). Bu durumun kismen sosyal yapilandirmac: yaklagimi yansittig1 sdylenebilse
de, aslinda yetiskinlerin okula baglama siirecinde c¢ocuklar yerine karar verici olduklarini
gostermektedir. Yetiskin bakis agisi odakli bu sonuglar, temel dayanak noktas: “6z belirleme hakk1”
olan katilimer ¢ocuk anlayistyla uyumlu degildir. Cocuklarin etkin, 6zerk ve kendilerini ifade eden
bireyler olarak goriilmesini esas alan bu anlayisa gore (BM CHS, 2009), cocuklarin kendilerini
ilgilendiren konularda kendilerine s6z hakki verilmesi beklenmektedir (Ucus ve Dedeoglu, 2016).
Katihm hakki anlayisi paralelinde ¢ocuklarin temel egitimden faydalanmasi agisindan, firsat
esitliginin saglanmasi onemlidir. Bu anlamda farkli sosyo-ekonomik durumlardaki ¢ocuklarin esit
diizeyde egitimden faydalanmasi icin gerekli onlemler alinmalidir. Bu 6nlemlerin basinda da okul
hazir bulunusluk ¢alismalariin sentezlenmesine vurgu yapan ¢alismalarin 1s181inda, ¢ocuklarin okula

baslama diizeylerine iliskin esitligi saglamak gelmektedir.

Son yirmi yildir okul hazir bulunuslugu konusunda yapilan yogun arastirmalar dikkate
alindiginda, bu ¢alismanin giincel arastirma sonuglarini ortaya koymasi, konuya biitiinciil bir bakis
agist sunmasi ve arastirmaya dahil edilen ¢alismalarin okul hazir bulunuslugu kuramlar1 agisindan
konumunu ortaya koymasi agisindan 6nemli oldugu diisiiniilmektedir. Ayrica bu arastirma okul
hazirbulunuslugu hakkinda farkindalik olusturmasi, okul &ncesi egitiminde c¢ocuklarin refahi
agisindan 6nemli olan egitimlerinin ve gelisimlerinin bu dogrultuda desteklenmesi ile ¢ocuklarin okul
oncesi egitimden ilkokula gecisini kolaylastirmada c¢ocuklara, egitimcilere ve ailelere katki
saglayabilir. Bununla beraber calisma okul hazirbulunuslugu ile iligkisi olan degiskenlerin ve okul
hazirbulunuslugunu etkiyen faktorlerin tespit edilmesi ve yapilacak olan bilimsel calismalara

rehberlik etmesi agisindan da 6nemlidir. Alan yazinda okul hazirbulunusluguna iliskin derleme
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calismalariin oldugu goriilmiis (High, 2008; Taskin, 2016), fakat bu konuyu giincel aragtirmalar
1s181inda sistematik olarak inceleyen bir arastirma tespit edilmemistir. Bu dogrultuda ¢alismanin amaci
kuramsal bilgiler 1s181nda alanyazinda okul 6ncesi donemde okul hazirbulunuslugu ile ilgili yapilan

glincel arastirmalar1 incelenmektir.
Yontem

Bu calisma, giincel alanyazin gercevesinde okul hazir bulunuslugu konusunda genel bir resim
ortaya koymak amaciyla yapilmis sistematik bir derleme calismasidir. “Sistematik derleme, bir konu
hakkinda o alanda yayinlanmg calismalarin kapsamly bir bicimde taranarak, cesitli ddhil etme ve dislama
kriterleri kullanarak ve arastirmalarin kalitesi degerlendirilerek hangi calismalarin derlemeye alinacagimin
belirlenmesi, derlemeye ddhil edilen arastirmalarda yer alan bulgularin sentez edilmesidir” (Burns ve Grove,

2009 akt. Karagam, 2014). Arastirma kapsaminda verilere asagida belirtildigi sekliyle ulasilmistir:

1. Arastirmada oOncelikle Tiirkiye Ulusal Metroloji Enstitiisii'niin belirledigi ve Gazi
Universitesi Kiitiiphanesinden ulagilabilen 16 veri tabaninda tarama yapilmistir. Bu veri tabanlart TR
Dizin, Academic Search Complete, Annual Reviews, BMJ] Dergi Koleksiyonu, Cambridge University
press, Cocrane library, Dynamed, Ebsco-host, Science direct, Eric, Medline, Oxford Journals Online,

Scopus, Taylor&Francis, Web of science, Wiley’dir.

2. Belirlenen veri tabanlarinda readiness/ hazir bulunusluk ve preschool/okul 6ncesi anahtar
kavramlariyla ingilizce ve Tiirkge dillerinde yapilmis arastirmalarda tarama yapilarak, toplam 201

makaleye ulagilmstir.
3. Elde edilen bu makaleler;
a) Ocak-2014 ve Aralik-2018 yillar1 arasinda yayimlanmis olmasi,

b) Tam metin ulasilabilir arastirma makalesi olmasi (tez, derleme, metasentez, meta analiz

arastirmalari harig),
d) Okul 6ncesi donemi kapsamasi,
e) Normal gelisimsel 6zellikler gosteren ¢ocuklara yonelik olmasi,
smirhiliklarina gore incelenmis ve toplam 58 makale tespit edilmistir.

Ulasilan makalelerin derlenme yontemini belirlemek i¢in alan yazin incelenmistir.Bu
kapsamda alanyazinda okula hazir bulunuslugu konusunun farkh sekillerde sunuldugu goriilmiistiir.
Genel olarak ilkokul programlar ile okul oncesi egitim programlari incelenmis ve bu programlar
birbiriyle karsilastirilmistir. Ayni kaynaklarda okula hazir bulunuslugu genellikle aile, egitim
kurumu, egitimci ve ¢ocuk faktorleri agisindan da incelenmistir (Oktay, 2010; Laverick ve Jalongo
2011; Alisinanoglu, 2013; Erdogan, 2013). Bununla beraber bazi kaynaklarda okul hazir bulunuslugu,

Ogretmen goriisleri gibi sadece belli bir konuya odaklanilarak ele alinmistir (Heaviside, Farris ve
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Carpenter, 1993). Cocuk gelisimine iliskin alanyazin da ise okula hazirbulunusluk konusu genellikle
¢ocuklarin gelisim alanlarini igerecek sekilde dil, sosyal-duygusal, fiziksel ve biligsel gelisim agisindan
incelenmistir (Osborn ve Milbark, 1987; Bee ve Boyd, 2009; Berk, 2013). Bu arastirmada ise elde edilen
bulgular, okul hazir bulunuslugu hakkinda ulagilan makalelerin analizi sonucunda ortaya ¢ikan
temalara gore sunulmus, arastirmanin sonug boliimiinde okul hazir bulunusluguna iliskin genel bir

degerlendirme yapilmis ve uygulamaya-arastirmaya yonelik 6nerilerde bulunulmustur.
Arastirmanin Etik izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlar:i Bilimsel Arastirma ve Yaymn Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayimn Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.
Okul Hazir Bulunuslugu

Bu béliimde ¢ocugun okul hazir bulunusluguyla iligkili olan ve onu etkileyen aile, egitim
kurumu-6gretmen ve ¢ocuga ydnelik faktorler ve bu faktorleri olusturan igerikler incelenmistir. Bu

igerikler gorsel olarak asagida sunulmustur (Sekil 1).

# =W N e
* Dil gelisimi * Aile katilimi * Egitimcinin nitelikleri
« Sosyal-duygusal gelisim | | * Aile egitimi * Egitimci-cocuk iletisim
* Fiziksel gelisim * Ebeveynlik stresi ve etkilegimiu_ ‘

» Bilissel gelisim * Ev 6grenme ortami * Uygulanan egitim
» Sosyo-ekonomik durum yaklagimlari

Cocugun Gelisi

: o N
Aileye Yonelik m

Alanlarina ® i’
Yonelik Faktorler h e

Faktorler

Kurumuna A
Yénelik Faktorle

Sekil 1. Okul hazir bulunuglugu ile ilgili faktorler

Cocugun Gelisim Alanlarina Yonelik Faktorler

Hazir bulunuslukla ilgili en 6nemli faktorler ¢cocugun bireysel 6zellikleridir. Cocugun erken
donemdeki bu 6zellikleri daha sonraki egitim yasantisi tizerinde oldukca etkilidir. Arastirmalar
¢ocugun gelisim alanina ait faktorler acisindan okul 6ncesi donemde ¢ocuklarin sosyal, duygusal, dil
ve fiziksel gelisimine odaklanmistir (Kagan, 1992; Osborn ve Milbark, 1987). Bu dogrultuda
calismalarda ¢ocugun ozelliklerine iliskin degiskenler ile 6rgiin egitime hazir olma arasindaki iligkiler
arastirilmis ve ¢ocuklarin belirli alanlardaki gelisimleri destekleyen programlarin hazir bulunusluga
etkisi incelenmistir. Yakin zamanlarda ¢ocugun tiim gelisim alanlarini kapsayacak sekilde yapilan bir
calismada okul Oncesi dénemde egitim gorme siiresiyle ¢ocuklarin okula hazir olma durumu

agisindan bilissel, dil, sosyal ve duygusal gelisim alanlariyla olumlu bir iligki bulunmus (Polat ve
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Yavuz, 2016) ve arastirmalarda bu gelisim alanlar1 6nemli etkenler olarak incelenmistir. Bu béliimde
¢ocuklara yonelik faktorler dil, sosyal, fiziksel, ve bilissel gelisim agisindan incelenmistir. Okul
hazirbulunuslugu acisindan dil, sosyal ve fiziksel gelisim incelendikten sonra alanyazin arastirmalarin

¢ogunlugunun bilissel gelisimle iligkili olmasindan dolay1 bu gelisim alanina odaklanilmistir.

Okul hazir bulunuslugu ile iliskili faktorlerden biri ¢ocugun dil gelisimidir. Okul &ncesi
dénemde ifade edici dil ve alic1 dil becerisi gelismektedir. Bu beceriler ¢ocugun dinleme, anlama ve
konusma yeterliliklerinin yaninda okuma ve yazma becerilerini de kapsamaktadir. Dil gelisiminin bu
dort unsuru birbiriyle iliskili oldugu gibi ilkokul siirecinde okuma ve yazma becerilerinin kazanilmasi
da kismen daha onceki yillarda kazanilmasi gereken dinleme-anlama ve konusma becerilerine
baghdir (Simsek, 2012). Bu sebeple arastirmalarda bu becerilerin erken déonemde nasil kazanildig ve
daha erken nasil kazanilabilecegi incelenmektedir (Bayraktar, 2018). Yapilan arastirmalar egitimci ve
¢ocugun duygusal boyuttaki etkilesimlerinin (Hatfield, Burchinal, Pianta ve Sideris, 2016) ve serbest
zaman etkinliklerindeki iligkilerinin (Goble ve digerleri, 2016) c¢ocuklarin 0zellikle fonolojik
farkindaligini ve dil gelisimini olumlu etkiledigi sonucuna ulasmistir. Bu baglamda dil gelisimi
agisindan nitelikli yetiskin-cocuk etkilesimlerinin rolii biiyiiktiir. Kendi ebeveynleriyle nitelikli
etkilesimde bulunan kii¢lik ¢ocuklarin dil becerilerini erken kazanmalar1 da bu bulguyu
desteklemektedir. Bununla beraber ¢ocugun okul hazir bulunuslugu aileye ait faktdrlerden de
etkilenmektedir. Ailenin sosyo ekonomik durumu g¢ocuklarin dil gelisim agisindan okul
hazirbulunuslugunu etkileyen diger bir unsurdur. Ozellikle erken yillarda diisiik sosyo-ekonomik
cevrede biiyliyen cocuklarin okul oncesi yillardaki dil gelisiminin diisiik oldugu bulunmustur
(Burchinal ve digerleri, 2018). Calismalarda ozellikle diisiik sosyo-ekonomik diizeyden gelen
¢ocuklarin ailelerine verilen egitimsel desteklerin ¢ocuklarin dil gelisimi agisindan okul
hazirbulunuslugunu arttirdig: tespit edilmistir (Nix, Bierman, Motamedi, Heinrichs ve Gill, 2018). Dil
gelisimi ¢ocuklarin okula hazir olmasinda 6nemi gelisim alanlarindan biridir. Bu gelisim alanim
etkileyen faktorlerin egitimcilerin ¢ocuklarla iliskisi ve etkilesimi ile sosyo-ekonomik durumu oldugu
goriilmektedir. Bu faktorler ayni zamanda c¢ocugun sosyal-duygusal gelisimi ile de yakindan
iliskilidir. Bu bakimdan arastirmalarda ¢ocuklarin sosyal duygusal gelisimleri ile gocuklarin okul

hazirbulunuslugu arasindaki iliskiler incelenmistir.

Dil gelisimi gibi bireyin dogumdan itibaren gelismeye baslayan sosyal duygusal gelisimi, ilk
yaslarda aile gibi dar bir cevrede ilerlerken okul 6ncesi egitim ve ilkogretim donemlerinde farkl
gelisim oOzellikleri gostermektedir. Erikson'nun psikososyal kuramina gore biiyiik bir merak
duygusuna sahip olan okul 6ncesi donem c¢ocuklar1 girisken Ozellikler gosterirken, ilkogretim
yillarinda ¢ocuklarin odak noktasi akranlari arasinda daha basarili olmaya dogru evrilmektedir.
Freud'un psiko-seksuel kuramina gore ise ¢ocuk fallik donemden latent déneme ge¢mekte, cocugun
anne-babasiyla olan siki iligkisi, yerini akran gruplarina birakmaktadir. Bu gecislerin sorunsuz

yasanmasi okul oncesi egitim donemindeki yasantilara baglidir. Bu kapsamda Bernier, Beauchamp ve
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Cimon-Paquet, (2018) yaptiklar1 boylamsal c¢alismada iki yasinda annelerine giivenli baglanan
¢ocuklarin, ilerleyen yillarda daha fazla prososyal davranis gosterdigini, ayrica bu ¢ocuklarin biligsel
gelisimde daha iyi oldugunu ve dolayisiyla okul hazir bulunuslulugu konusunda daha yeterli
olduklarin1 bulmuglardir. Cocuklarin sosyal duygusal 6zelliklerine gore uyarlanmis bir program,
¢ocuklarin hazir bulunusluklarimi olumlu yonde etkileyebilmektedir. Cocuklarin dil, sosyal ve
duygusal gelisimlerinin istenilen diizeyde olmasi kismen fiziksel ve motor becerilerin gelisimine

baghdir.

Fiziksel gelisim diger gelisim alanlarinin temelini ve Ozellikle de 6grenme ve hazir
bulunuslugun baslangicini olusturmaktadir. Erken donemlerdeki fiziksel gelisim daha sonraki fiziksel
ve biligsel gelisim ile sosyal duygusal gelisimi etkilemektedir (Jennings, 2019). Cocuklarin fiziksel ve
motor gelisimi agisindan 6z bakim becerilerini edinmesi ve yazi yazmak igin kiigiik kas becerilerinin
gelismesi okula hazir bulunusluklari agisindan oOnemlidir. Gerekli kisisel bakim becerilerini
kazanamayan veya okula erken baslayan ¢ocuklar, tuvalet egitiminde sorun yasamaktadir. Yasanan
bu sorunlar ¢ocuklarin egitmenleri ve arkadaslariyla olan sosyal iligkilerini bozmakta, ¢ocugun
cevreye uyumunu giiclestirmekte ve aym zamanda cocugun 06z saygi 0z giiven gibi benlik
biitlinliigiinti de olumsuz etkilemektedir. Bu durum c¢ocuklarin okula hazir olmasinda yetersiz
olmalarina sebep olmaktadir (Ari, 2014). Oz bakim becerilerinin yani sira gocuklarin yazi yazma,
kalem tutma, el goz koordinasyonunu saglama konularinda da yeterli olgunluga ulagmalari
gerekmektedir. Okuma ve yazma etkinliklerinin ilkokul egitim miifredatinin temelini olusturdugu
gbz oniline alindiginda, bu becerilerin edinimi 6nemlidir (Glindiiz ve Caliskan, 2013). Oz bakim ve
biiyiik-kii¢iik motor becerilerinin gelisimine ek olarak ¢ocugun yasi da fiziksel gelisim agisindan
onemlidir. Ciinkii orgiin egitime baslamak icin ¢ocuk belirli bir yasta olmalidir. Cocugun yasinin
gerektirdigi olgunlukta olmasi beklenmekte, eger degilse desteklenmesi gerekmektedir. Yas ayni
zamanda biligsel gelisiminde gostergesi olabilmektedir. Bu baglamda arastirmalarda yas ile beraber

okul hazir bulunuslugunda g¢ocugun bilissel gelisimi de incelenmistir.

Piaget’in biligsel gelisim kuramina gore egitim programlariin tasarlanmas: ¢ocuklarin okul
hazir bulunuslugu agisindan 6nemlidir. Ciinkii okul 6ncesi donemi kapsayan islem 6ncesi evresindeki
cocuk, ilkokul yillarinda somut islemler evresine ge¢mektedir. Gegisin miimkiin oldugunca nitelikli
olmasi i¢in egitimcilerin gocuklarin biligsel gelisim Ozelliklerinin farkinda olmalar1 gerekmektedir
(Taskin, 2016). Bu baglamda asagida, ¢ocuklarin bilissel olarak okula hazir olma durumlar1 6z
diizenleme, yiiriitiicii islevler, dikkat ve ¢alisan bellek ile biligsel stil degiskenleri agisindan sirayla

incelenmistir.

Oz diizenleme becerileri gelismis cocuklarin harekete ge¢meden once bilingli bir sekilde
diisiinmeleri, plan yapmalar1 ve amaca odaklanmas: beklenmektedir. Bu sebeple 6z diizenleme

becerilerinin gelisimi okul hazir bulunuslugu konusunda 6nemli bir etkendir (Ertiirk-Kara, Giiler-
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Yildiz, ve Findik, 2018). Egitimcilerde okul hazir bulunuslugu agisindan sinifta 6gretme ve 6grenme
etkinliklerini kolaylastiran dikkat ve duygular1 diizenlemenin gerekliligini vurgulamaktadir
(Heaviside ve Farris, 1993). Veli goriislerinin incelendigi ¢alismalarda da okul oncesi donem
cocuklarin okul hazir bulunuslugu igin iletisim kurma, 6z bakim becerilerini edinme, sosyallesme
(Yilmaz-Bolat, 2017), islem becerileri yapma, planli ve programl bir sekilde hareket etme, isleri tek
basma yapma, kendine yetebilme gibi (Ertiirk-Kara ve Gozcii, 2015) 6z diizenleme becerilerini
onemsedikleri goriilmiistiir. Ayrica bilissel alanda yapilan ¢alismalarda, en temel biligsel becerinin
bireyin kendi duygu, diisiince ve davranislarini kontrol etme ile bunlari planh bir sekilde
diizenlenmesi oldugu ifade edilmistir (Aamodt ve Wang, 2013). Oz diizenleme konusunda yapilan
deneysel calismalar ¢ocuklarin 6z diizenlemelerine yonelik yapilan egitsel miidahalelerin bu alandaki
gelisimi destekledigini ifade etmektedir. Duncan ve arkadaslarinin yaptigi calismada (2018),
¢ocuklarin okula hazir bulunusluk diizeylerini artirmaya yonelik yaptiklar1 miidahale ¢alismasinda
biligssel gelisime katki sagladig1 goriilmiistiir. Ek olarak 6z diizenleme etkinlikleriyle desteklenen
matematik ve okuryazarlik becerilerinin verildigi grubun sadece okuryazarlik ve matematik
egitiminin verildigi gruba gore okul hazir bulunusluk diizeylerinin daha yiiksek oldugu
bulunmustur. Oz diizenleme becerilerine benzer bir sekilde yiriitiicti islev becerileri de ¢ocuklarin

okula hazirbulunuslugunu etkilemektedir.

Yiiriitiici islevler, 6grenme cabalar1 dahil olmak {izere planlama ve problem ¢6zmeyi
kolaylastiran, engelleyici kontrol, calisma bellegi ve bilissel esneklik olmak {izere bir dizi biligsel
beceriyi kapsamaktadir (Diamond, 2013). Yiiriitiicii islevlerin rolii hem matematikte hem de okuma
becerilerinde agik¢a goriilmektedir. Matematiksel beceriler olan siralama, siuflama, gegislik, sekil
tamamlama gibi islemler problem ¢d6zme esnasinda bilissel esneklik gerektirmektedir. Matematiksel
becerilerde oldugu gibi yiriitiicii islevlerin fonemik farkindaligin olugsmasinda da etkili oldugu
goriilmektedir. Ornegin fonemik farkindaligi gosteren cocuklar, dis fircasindaki dis kelimesinin
farkedilmesi gibi daha biiyiik sozciiklerin i¢ine yerlestirilmis kiiglik kelimeleri, daha kii¢iik anlam ve
ses birimlerini taniyabilirler. Bu yetenek, dis firas: kelimesini hem tam bir kelime hem de iki kiigiik
kelimeden olusan, farkh iki sekilde goérmek igin yiiriitiicii islevlerin etkililigini gerektirir (Blair ve
Raver, 2015). Bu durumda okul 6ncesi dénemde dogrudan akademik becerilere odaklanmak yerine
cocuklarin okul hazir bulunuslugunu destekleyen 6z diizenleme becerilerine, yiiriitiicii islevlerine ve

ogrenme yaklasimlarina uygun becerileri gelistirilebilir.

Cocuklarin 6grenmeye iliskin yaklasimi birbirinden farklidir. Bazi ¢ocuklar etkinliklere
katilmaya istekli olabilir, dikkatini verebilir, zor etkinliklerde yilmak yerine azim gosterebilir veya
yalnizken bir etkinligi bagimsiz bir sekilde yiiriitebilir. Buna karsin diger ¢ocuklarda bu beceriler
goriilmeyebilir. Cocuklarin 6grenmeye yonelik bu farkli yaklasimlari onlarin okul hazir bulunusluluk
diizeylerini etkilemektedir. Bu durumda cocuklarin 6grenmeye karst tutum ve davranislarmin

desteklenmesi onemlidir. Yiiriitiicli islevlerin ¢ocuklarin 6grenmeye yonelik yaklasimlariyla olumlu

1130



KEFAD Cilt 21, Say1 2, Agustos, 2020

bir iligkisi vardir. Ayrica ¢ocuklarin 6grenme yaklasimlar1 ve akademik basarilar1 da okula hazir
bulunuslugu desteklemektedir (Vitiello ve Greenfield, 2017). Cocuklarin gelisimsel 6zelliklerinin
yaninda i¢inde bulundugu aile ve gevre ortaminin da kendi biligsel gelisimi ve dolayisiyla okula hazir

olmayla iliskisi vardir.

Diisiik sosyo-ekonomik durum (SED) sosyal, duygusal, fiziksel, dil gibi alanlarda ¢ocugun
gelisimi etkilemektedir. SED’in etkiledigi diger bir alan ¢ocugun akademik basarisini etkileyebilen
biligsel gelisimdir. Ekonomik agidan dezavantajli ¢ocuklar daha az bilissel uyaran almaktadirlar.
Sosyo-ekonomik agidan dezavantajli ¢ocuklarin yiiriitme islevlerinin sosyoekonomik durum, biligsel
islem hizi, genel zeka ve ¢ocuk yasi kontrol edildiginde okul hazir bulunuslugu ile iligkili olup
olmadig1 Fitzpatrick, McKinnon, Blair ve Willoughby (2014) tarafindan incelenmistir. Arastirma
sonucunda yiiriitiicli islev becerilerinin problem ¢dzme ve dil gelisimi ile iligkili oldugu ve problem
¢ozme ile dil gelisiminin SED ile iligkili oldugu bulunmustur. Ayni ¢alismada genel zeka ve bilissel
islem hizinin okul hazir bulunuslugunu agiklamada yiiriitiicii islevler kadar etkili olmadig: tespit
edilmistir. Dezavantajli ¢ocuklarin yonetici islev becerilerini gelistirmek, okul hazirliginda sosyo-

ekonomik temelli esitsizliklerin azaltilmasina yardimci olabilmektedir.

Yiriitiicii  islevlerin okul hazir bulunuslugunu etkileyen yonlerden biri de ¢ocugun
bulundugu ortama sosyal davramgsal uyumudur. Sosyal davranissal uyum, anne egitimi ve ¢ocugun
iletisim yeterliligi kontrol edildikten sona, yiiriitme islevi ve akademik yetenek gostergeleri arasindaki
baglantida arabulucu rol oynamaktadir. Ydiriitiicii islev yetenekleri yiiksek olan ogrencilerin
akademik gorevlerde daha iyi performans gostermelerinin nedeni, daha yiiksek sosyal yeterlilige
sahip olmalar1 ve egitim kurumu baglaminda daha uygun davranmalaridir. Bu bulgular okul hazir
bulunuslugu konusunda c¢ocuklarin yiiriitiicii islev ve sosyal davranigssal uyumunun birlikte
tanilanmasinin 6nemini ortaya koymaktadir (Baptista, Osorio, Martins, Verissimo ve Martins, 2016).
Bir aragtirmada prososyal davranislarin ¢ocuklarin yiiriitiicii islevleriyle olumlu bir iligskiye sahip
oldugu ve her iki degiskeninde okul hazir bulunuglugunu olumlu yonde agikladig tespit edilmistir
(Bernier, Beauchamp ve Cimon-Paquet, 2018). Oz diizenleme becerileri cocuklarin kendi bilissel
yapilarini kontrol etmeyi ifade etmekte, yiiriitiicii islevler ise problem ¢6zmede bireyin esnek olmasini
saglamaktadir. Bu iki becerinin ¢ocugun okul hazirbulunuslugunu etkiledigi goriilmektedir. Bu
faktorler ayn1 zamanda kisa siireli bellek kapasitesi ve dikkat becerileriyle de yakindan iligkilidir.
Cocuklarin -ozellikle de dikkat eksikligi ve hiperaktivite bozuklugu tanis1 konmus c¢ocuklarin-
akademik basarilarmin gelistirilmesi i¢in dikkat becerilerini destekleyen programlarin uygulanmasi
olumlu sonuglar verebilir (Isbell, Calkins, Swingler ve Leerkes, 2018). Bu programlarda kelime-resim
eslestirme, sozel veya gorsel kelime aglar1 olusturma, zihin haritalar1 ve kendini sorgulama stratejisine
dayanan karsiikli okuma tekniklerini gergeklestirme gibi etkinlikler yapilmaktadir (Austin, ve
Sciarra, 2012). Dikkati etkileyen bireysel farkliliklari agiklayan biyolojik, psikolojik ve baglamsal

mekanizmalarinda incelenmesi yapilacak miidahale c¢alismalarmin etkililigini artirabilir (Isbell,
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Calkins, Swingler ve Leerkes, 2018). Bir gorev esnasinda bireyin dikkatini kontrol etmesi; i¢ ve dig
faktorlerden etkilenebilmektedir. Cocuklarin dikkat becerisinin verilen gorevleri yerine getirme ile
iligkili oldugu ve dikkat dalgalanmalarmin bilissel esneklik, okul 6ncesi donemdeki matematik
becerileri ve okuma becerileri ile iligkili oldugu bulunmustur. Dikkat kontroliinde daha fazla
dalgalanma olan ¢ocuklarin (daha az tutarh olan), daha olumsuz bilissel esneklik ve okula hazir
bulunusluk diizeyine sahip olduklar1 goriilmiistiir. Ancak yapilan bir calismada ¢ocugun okul 6ncesi
egitimdeki dikkat dalgalanmalarin birinci simiftaki akademik performansiyla dogrudan iligkili
olmadig: tespit edilmistir. Benzer sekilde, biligssel esnekligin okul Oncesi donemde ortaya ¢ikan
matematik ve okuma becerileri ile pozitif bir iliskiye sahip oldugu ancak birinci siif akademik

performansiyla iligkili olmadig: goriilmiistiir (Isbell, Calkins, Swingler ve Leerkes, 2018).

Genel olarak c¢ocugun biligsel gelisiminin farkli yonleri birbirini agiklamaktadir. Bilissel
gelisimin 6nemli 6zelliginden biri olan dikkat becerisinin ¢alisma hafizasiyla anlaml bir iliski oldugu
bulunmustir (Swayze ve Dexter, 2017). Dikkat becerisinin okul hazir bulunuslugunda 6nemli bir bir
etkiye sahip oldugu bilinmekle beraber (Isbell, Calkins, Swingler ve Leerkes, 2018) yapilan ¢alismada
calisma hafizasmin ¢ocuklarin siirekli dikkatinin yordayici kabiliyetinin iistiinde ve Gtesinde okul
hazirhigiin 6nemli bir gostergesi oldugu tespit edilmistir (Swayze ve Dexter, 2017). Ayni1 ¢calismada
cocuklarin ¢alisan belleginin ti¢ dort yaslarda dahi dlgiilebilecegi test edilmistir. Bu durum 6zellikle de
yetenekleri kesfedilmemis risk grubundaki ¢ocuklarin tespit edilerek okul hazir bulunusluklarinin
gelisimlerine katki saglayabilir. Dikkat becerisi ile iligkili olan bir diger faktdr de g¢ocugun biligsel
stilidir. Dikkat becerisi ¢cocugun problem ¢oziimiinde odaklanmasina yogunlasirken bilissel stil dikkat
becerisine ek olarak ¢ocugun problem ¢6zme hizina odaklanmaktadir. Cocugun problemlere yaklasim
bi¢imi, bilgiyi nasil elde ettigi, diizenledigi ve kullandiginin karsilig1 olarak genellikle bilissel stil
kavrami kullanilmaktadir. Biligsel stillerin cesitli tiirleri olmakla beraber bunlardan biri de bilissel
tempodur. Kogyigit ve Kayii (2014) tarafindan yapilan g¢alismada, diisiinsel ozellik sergileyen
¢ocuklarin ictepisel ¢ocuklara gore sosyal becerilere ek olarak okul hazir bulunusluk diizeylerininde

yliksek oldugu bulunmustur.
Aileye Yonelik Faktorler

Aile, cocugun hazir bulunuslugunda 6nemli bir konuma sahiptir. Sosyo-kiiltiirel, ekolojik,
psikanalitik ve sosyal biligsel kuramlar c¢ocugu igerisinde bulundugu baglam agisindan
degerlendirmektedir. Bu kuramlar ¢ocugun biligsel, dil, sosyal-duygusal gelisim agisindan ebeveyn ve
aile ortami Ozelliklerinin ¢ocugun gelisimi ve egitimindeki etkililigini vurgulamaktadir. Cocugun
okula hazir bulunuslugu konusunda ailesel ve ebeveynsel degiskenlerden olan aile katilimi, aile
egitimi, ebeveyn tutumu, ebeveynlik stresi, ev ortami, ailenin sosyo-ekonomik durumu ve ailenin
yerlesim birimi ¢alismalarda siklikla ele alinmustir. Bu béliimde, ifade edilen degiskenlere iliskin

bulgular sirasiyla incelenmistir.
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Ailenin sosyal, duygusal, davranissal ve akademik becerilerinin artirmasinda g¢ocugun
egitimsel yasantisina katilim saglamasinin 6nemi biiytiktiir (Aksoy, Ozkan, Koycekas ve Aksoy, 2017).
Aile katilimimnin diizeyi ¢ocugun okul hazir bulunuslugunu tahmin etmede 6nemli bir &lgiit olarak
goriilmektedir. Yapilan ¢alismada goniilliilitk diizeyindeki ebeveyn katilim tiirtiniin, ¢ocugun okul
hazir bulunugluguna oldukga olumlu etkiledigi goriilmiistiir. Bu katilim tiiriinii cocugun egitimini ve
gelisimini takip etmek icin egitim kurumuyla isbirliginin yapilmasi olarak tanimlanan katilim tiirii
izlemistir. Egitimcilerden veya kurumdan katihm beklentisi olan karar verme diizeyi olarak
tanimlanan ve c¢ocugu ev ortaminda destekleme diizeyindeki katilim tiirleri ise okul hazir
bulunuslugunu etkilememektedir (Mungai, 2015). Aile egitimi ve katilimi konusunda 6nemli ¢iktilar:
olan Head Start egitim programi kapsaminda okul 6ncesi donemde yapilan ev ziyaretleri, gocuklarin
tglincii siniftaki akademik performansinda, sosyal-duygusal uyumunda ve ev problemlerinin saglikli
¢ozlimiinde nitelikli kazanimlar saglamistir (Bierman, Welsh, Heinrichs ve Nix, 2018). Programin
cocuklarin akademik yeterliligine, ev ve kurumdaki sosyal uyumuna katki sagladigi, dikkat, dil ve
sanat becerilerini tahmin ettigi bulunmustur (Nix ve digerleri, 2018). Program kapsaminda yapilan
aile egitim programlarinin ¢ocugun okuryazarlik becerilerini olumlu yonde etkiledigi saptanmistir. Bu
programlar ebeveynlere c¢ocuklarin gelisim diizeylerini destekleyecek beceriler kazandirmanin
yaninda, ¢ocugun gelisimi ve egitimine yonelik olumlu bir tutum edinmesini de saglamistir (Mathis

ve Bierman, 2015).

Ailesel faktorlerinden biri olan ebeveyn tutumu c¢ocuklarin okul hazir bulunuslugunu
etkilemektedir. Xie ve Li (2018) tarafindan Cin'de yapilan arastirmada, destekleyici ebeveyn
tutumunun, otoriter ve izin verici ebeveyn tutumuna oranla okula hazir olma durumunu daha fazla
tahmin ettigi bulunmustur. Ebeveynlik tutumu zaman iginde nispeten kararli olsa da, ebeveynlik
tutumlarimi olusturan ebeveynlik davramislar: ebeveyn stresinden de etkilenmektedir. Fizyolojik stres
modeline gore stress, dis cevresel talepler ile bireyin icsel kapasitesi arasindaki etkilesimli bir iligki
olarak tanimlanmaktadir. Dis talepler ve igsel basa ¢ikma yetenegi arasindaki esitsizlik arttikca,
ebeveynlerin yasadigi stres de artmaktadir (Patniak, 2014). Soltis ve arkadaslarinin (2015) yaptigi
calismada, ebeveynlerde algilanan stresin gocuklarmin okul hazir bulunuslugunu tahmin ettigi
bulunmusgtur. Baska bir calismada da anne egitimi, bekar veya ergen ebeveynlik, mesken
istikrarsizli81, ailevi yapi gegisleri, hane yogunlugu, olumsuz yasam olaylar1 ve anne depresyonu gibi
sebeplerden dolay1 kiimiilatif riskli ebeveynlerin (Ruberry ve digerleri, 2018) ve ev ici kaos,
diizensizlik, giiriiltii ile evdeki rutin eksikligi gibi olumsuzluklar nedeniyle stres diizeyi belirlenen
ebeveynlerin, bu stres diizeyleri ile ¢ocuklarin okula hazir bulunuslugu arasinda iligki bulunmustur.
Stres diizeyi yiiksek olan ebeveynlerin ¢ocuklarinin okul hazir bulunusluk diizeyleri digerlerine gore

daha diisik bulunmustur (Hur, Buettner, ve Jeon, 2015).

Ebeveyn katilimi, egitimi, stresi ve tutumuna ek olarak aile ortaminin 6zellikleri de okul hazir

bulunuslugu ile ilgili incelenen degiskenlerden biridir. Ev ortamindaki faydali rutinlerinin diizenli bir
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sekilde yapilmas: ¢ocuklarin akademik basarisini arttirmaktadir. Ailelerin uyku zamani etkinlikleri,
kitap okuma, beraber yemek yeme gibi giinliik rutinleri ¢ocugun prososyal gelisimini orta diizeyde
etkilemekte, bu aliskanliklarin yiiksek oldugu ailelerin ¢ocuklari ise okula hazir olma testlerinde diger
cocuklara kiyasla daha yiiksek puanlar almaktadir (Ferretti ve Bub, 2017). Ayrica ev Ogrenme
ortaminin (Son ve Peterson, 2017), ev okuryazarlik ortaminin (Baker, 2014), cocugun yetistirilme
ortaminin (kati-yumusak) (MacPhee, ve digerleri, 2018) ve ailelerin ana dilini akici konusma
faktorlerininde ¢ocuklarin hazir bulunuslugunu agikladigi bulunmustur (Baker, 2014). Ev ortamin
etkileyen faktorlerden biri ebeveynlerin medeni durumudur. Evli aileler, evlenmeden beraber yasayan
veya bekar ebeveynlerden daha fazla kiiglik ¢ocuklarmin gelisimi igin pozitif etkilesim meydana
getiren ev ici sosyal ¢evre ve imkanlara sahiptir (Rosenkrantz-Aronson ve Huston, 2004). Bu durum
cocuklarin okul hazir bulunusluguna yansimaktadir. Tki ebeveynli ¢ocuklar tek ebeveynli gocuklara
gore okul hazir bulunuslugunda akranlarina gore daha yeterli olmaktadir (Son ve Peterson, 2017). Ev
ortaminin 6zellikleri ile cocugun iki ebeveyne sahip olmasmin okul hazirbulunuslugunu etkilemesi
¢ocuga saglanan imkanlarin 6nemine isaret etmektedir. Cocuga saglanacak bu imkanlar ayni
zamanda ebeveynlerin sosyo-ekonomik durumuna da isaret etmektedir. ki ebeveynli aileler bu

konuda da daha avantajli olabilir.

Yoksul ailelerde biiyiiyen ¢ocuklar ile diger ¢ocuklar arasinda okula hazirlik becerilerindeki
bosluk 6nemli bir politika konusu haline gelmistir. Bu sebeple ailelerin sosyo-ekonomik durumlarina
gore ¢ocuklarinin gelisim diizeyleri ile okul hazir bulunuslugu arasindaki iligskiler son zamanlarda bir
kag ¢alismada incelenmistir. Cin’de yapilan bir ¢alismada yiiksek sosyo-ekonomik diizeyden gelen
¢ocuklarin digerlerine gore okula hazir olmada daha yeterli olduklar1 bulunmustur (Ip ve digerleri,
2016). Burchinal ve arkadaslar1 (2018) tarafindan yapilan baglamsal ¢alismada, yoksul ailelerde
yasayan ¢ocuklarin iki-ii¢ yaslara geldiginde diger akranlarina kiyasla bilissel, dil, yonetici islevsellik
ve sosyal becerilerinin oldukga azaldigi, bu bosluklarin 3 ila 5 yag arasinda stabilize gérindiigii ve
okul 6ncesi donemde de bu ¢ocuklarin okul hazir bulunusluk diizeylerinin yagitlarina gore yeterli
olmadig1 bulunmustur. Sosyo ekonomik diizeyi diisiik olan ailelerle ilgili Amerika Birlesik
Devletleri'nde yapilan diger bir calismada, ¢ocuklarin okul hazir bulunuslugunda dil ve etnik
kokenlerinin dikkate deger bir etken olmadig: fakat ¢ocuklarin egitim gordiikleri kurum tiirlerinin
onemli bir etken oldugu goriilmiistiir. Evde veya bakim merkezlerindeki c¢ocuklarin devlet
okullarindaki yoksul ¢ocuklara goére okula hazir olma konusunda yeterli diizeyde olmadiklar
bulunmustur (Ansari, ve Winsler, 2016). Ozellikle diisiik sosyo-ekonomik durumun ¢ocuklarin okul
hazirbulunusluklar1 konusunda yeterli olmamasinin sebeplerinden biri uyaran bakimindan zengin bir
cevre imkanma sahip olmamalaridir. Benzer eksiklikler ailelerin yerlesim biriminde de
olusabilmektedir. Gan, Meng, ve Xie yaptiklar1 ¢alismada (2016), yerlesim yeri kirsal ve kentsel
¢ocuklar arasinda okul hazir bulunusluk diizeyinin farklilik gosterdigini bulmuslardir. S6z konusu

calismada kirsal kesimde yasayan c¢ocuklar duygusal-sosyal beceriler, temel bilgiler, ¢izim ve dil
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yeterlilik testlerinde kentsel 6grencilere gore daha diisiik puan almais, spor becerileri, zaman ve mekan
anlayist1 konusunda ise daha yiiksek puan almistir. Kirsal bolgelerideki ¢ocuklarin okul hazir
bulunuslugu konusundaki durumlarinin betimlendigi diger bir ¢alismada dort farkl risk grubunun
oldugu ifade edilmistir. Bunlar dil, okuryazarlik, matematik, sosyal-duygusal beceriler, 6grenmeyle
ilgili davranislarda ortalamanin altinda bulunan genel risk grubu (%16), akademik risk grubu (% 35),
sosyo-davranissal risk grubu (% 13) ve okula hazir olma (% 36) risk gruplaridir (Justice, Jiang, Khan,
ve Dynia, 2017). Calismada c¢ocuklarin Ozellikle okula hazir olma konusunda daha fazla risk

tasidiklar1 sonucuna ulasilmistir.

Genel olarak ¢ocuklarin okul hazir bulunuslugunda aile egitimi ve katiliminin, ebeveynlerin
tutumu, psikolojik 6zellikleri, ailenin sosyo-ekonomik durumu ve yasadig1 yerin Snemli etkisinin
oldugu goriilmektedir. Ailenin ¢ocugun okul hazirbulunuslugu konusundaki etkililigi géz oniine
alindiginda okul oOncesi egitim miifredatinda ailelere ait faktorlerin dikkate alinarak okul
hazirbulunuslugun amaglandigy etkinliklerin diizenlenmesi olumlu sonuglar ortaya ¢ikarabilir. Bu
bakimdan egitim kurumlar1 ve aile igbirliginin saglanmasina ve egitimcilerin aileleri daha fazla
tanimalarina ihtiya¢ duyulmaktadir. Cocugun gelisimi iizerinde en ¢ok etkisi olan aile faktoriiniin
yaninda, ¢ocugun yasaminin onemli bir kismini gegirdigi okula yonelik faktorlerin de tespit edilmesi

onemlidir. Asagida egitim kurumuna yonelik faktorlere deginilmistir.
Egitim Kurumuna Yo6nelik Faktorler

Aile degiskenine ek olarak egitim kurumuna ve egitimciye ait faktorler de okul hazir
bulunuslulugu agisindan 6nemlidir. Ciinkii okul 6ncesi egitimden itibaren ¢ocuk, yasaminin biiyiik
bir kismmi egitim kurumunda ve egitimciyle gecirmektedir. Bu bakimdan kurumun niteligi ile
beraber egitimci faktorii de uzun siiredir Ogrencilerin basarilarini sekillendiren en baskin
dinamiklerden biri olarak sinif ici ve disinda kaliteli 6gretimi iireten ve siirdiiren taninmig bir aktor
olarak kabul edilmistir. Egitimcilerin algilari, diisiinceleri ve uygulamalar ile egitim goriilen
kurumun niteligi ¢ocuklarin okula hazir olma durumlarinu etkileyebilmektedir (Oztiirk ve Yildirim,
2019). Bu boéliimde giincel arastirmalarin egitimcilerin 6grenim diizeyi ve niteligi, egitimci ve ¢ocuk
arasindaki iletisim ve etkilesimin diizeyi, benimsenen ve uygulanan egitim yaklasimlarinin ¢ocuklarin
okula hazir bulunuslukla iliskileri sirayla incelenmistir. Boliim okul hazir bulunuslulugu desteklemek

i¢in yapilan deneysel ve iligkisel arastirmalarin bulgulariyla sonlandirilmistir.

Cocuklarin okul hazir bulunuslugunu etkileyen faktorlerin basinda egitimcilerin 6grenim
diizeyi gelmektedir. Purtell ve Ansari'nin (2018) calismasinda egitimcilerin tecriibelerinden ziyade
o0grenim diizeylerinin ¢cocuklarin akademik becerileri tizerinde etkili oldugu bulunmustur. Calismada
lisans egitimi veya daha yiiksek 6grenim diizeylerinden mezun olmus egitimcilerin egitim verdigi
¢ocuklarin okula hazir olmada daha yeterli olduklar1 goriilmiis ve boylece egitimci niteliginin 6nemi

ortaya cikarilmistir. Egitimcilerin nitelikli olmasi etkinlik ortaminda da etkili sonuglar ortaya
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¢ikarabilmektedir. Bu agidan yapilan bir calismada genel olarak egitimci yonetimli etkinliklerin
¢ocuklarin akademik ve sosyal becerilerini 6ngordiigiinii, bununla beraber egitimcilerin ¢ocuklar
tarafindan baglatilan serbest zaman etkinliklere katim saglamasininda, cocuklarin akademik
becerilerini daha fazla tahmin ettigi goriilmiistiir (Goble ve digerleri, 2016). Arastirmalar, egitimcilerin
sadece planlanmis etkinliklere degil aymi zamanda serbest zaman etkinliklerinde de c¢ocuklarin
faaliyetlerine katiliminin ¢ocuklarin hazirbulunusluguna etkisini incelemistir. Bu baglamda yapilan
arastirmada serbest zaman etkinliklerinde harcanan zaman, ¢ocuklarin kendi davraniglarini kontrol
etme becerisiyle pozitif yonde iliskiliyken, egitimci odakli etkinliklerde sinifta harcanan siirenin dil
gelisimi ve erken okuryazarlik becerilerindeki kazanimlar: acikladig goriilmiistiir (Goble ve Pianta,
2017). Bununla beraber yukarida ifade edilen Goble ve arkadaslarinin calismalarina (2016) paralel
olarak bu c¢alismada da Ozglir se¢im ortaminda daha etkili egitimci-cocuk etkilesimlerinin
gergeklestigi goriilmektedir. Bu olumlu etkilesim ¢ocuklarin dil gelisimi ve erken okuryazarlik
becerilerin de etkili bir faktdrdiir. Soydan tarafindan yapilan g¢alismada (2017), okul Oncesi
Ogretmenlerinin, ¢ocuklarin sosyal etkilesimde bulunmalarina olanak saglamak igin sinif ortamimn
diizenleme konusundaki yetkinlikleri, ¢cocuklarin okula hazir olma durumlarimi etkileyen en 6nemli
degisken oldugu tespit edilmistir. Bu nedenle ¢alismada egitimcilerin bu yeterliliklerle ilgili
farkindaliklarin1 artirmanin gerekliligi vurgulanmistir. Egitimci-cocuk etkilesiminin smif kalitesinin
Ol¢iitli olarak kullanildig1 bir baska calismada da kaliteli simiflardaki g¢ocuklarin okul hazir
bulunuslugunun daha yiiksek oldugu ifade edilmistir. Arastirmada Ozellikle duygusal destek
etkilesim tlirlintin ¢ocuklarin okur yazarliklariyla yiiksek bir iliskiye sahip oldugu, siuf
organizasyonu etkilesiminin az oldugu siniflardaki ¢ocuklarin ise fonolojik farkindaliklarinin diisiik
oldugu bulunmustur (Hatfield ve digerleri, 2016). Egitimcinin 6grenim diizeyi, smuf ortamin
diizenleme yetkinligi ve cocuklarla etkilesimin niteligine ek olarak kurumda uygulanan egitim

yaklagimi da gocuklarin okul hazir bulunusluguyla ilskilidir.

Kurumlarda uygulanan egitim yaklasimlarindan biri olan geleneksel yaklasim, bilginin
aktarilmasina, sosyal davranis kaliplarina odaklanir ve ¢ocuk ve egitimci arasindaki egitimci merkezli
etkilesimi varsayar. Gelisimsel yaklasim ise sadece egitimin igerigini iletmek yerine cocugun
yeteneklerini gelistirmeye ve kiiltiirel aracglar1 kullanmaya odaklanir. Farkli okul 6ncesi yaklasimlarin
ve sonuglarin karsilastirilmasi, her ¢ocuk i¢in en uygun olan1 se¢gmede yardimci olabilir. Nisskaya
(2018) tarafinda yapilan galismada gelisimsel bir yaklasima sahip bir anaokuluna devam eden
¢ocuklar daha yiiksek bir okul hazirlig1 sergilemistir. Her ne kadar geleneksel yaklasima sahip
anaokullarina devam eden c¢ocuklarin daha yiiksek diizeyde so6zel-mantiksal akil yiiriitme
gosterdikleri bulgulanmigssa da gelisimsel yaklagimlarin uygulandigr programdaki ¢ocuklarin bilis
diizeyleri, geleneksel yaklasimla egitilmis akranlarindan daha yiiksek oldugu bulunmustur (Nisskaya,
2018). Egitim yaklasimlar1 gibi okulda uygulanan egitimsel programlarinda okul hazirbulunuslugu

tizerindeki etkileri aragtirilmistir. Bu kapsamda tam giin yarim giin egitimi, sportif faaliyetler, sanat
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egitimi gibi programlar uygulanmistir. Yapilan deneysel ¢alismalara gore tam giin verilen okul 6ncesi
programin yarim giinliik programa gore c¢ocuklarin tiim gelisim alanlarinda daha etkili oldugu
bulunmustur (Reynolds ve digerleri, 2014; Reynolds ve digerleri, 2016). Cocuklarin ister futbol,
bisiklet siirme gibi karmasik sporlar ic¢in olsun isterlerse oyun oynamak igin olsun okul disi
etkinliklerde gecirdikleri zamanin fazlalig1, okula hazir olma becerilerini daha olumlu etkilemektedir
(Becker, Grist, Caudle ve Watson, 2018). Sanat egitimiyle birlegtirilmis egitim programlar1 ve projeleri
¢ocuklarin hazir bulunuslugu {izerinde olumlu etkilere sahiptir. Arastirmalarda sanat egitimi,
cocuklar1 daha fazla motive etmekte; diisiinme, problem ¢6zme, uygulama, 0grenmeye ilgilerini
uyandirmada; kendilerine giiven duymalarin1 ve becerilerini arttirmakta; okula giris icin gerekli
becerileri giliclendirmektedir (Brown ve digerleri, 2018; Greene ve Sawilowsky, 2018; Nevanen,

Huvonen ve Ruismaki, 2014).

Cocuklarin okul hazir bulunuglugunu desteklemeye yonelik yapilan egitim miidahaleleri
genellikle olumlu sonuglar vermektedir (Makles ve Schneider, 2017; Marti, Melvin, Noble, ve Duch,
2018; Richardson, Reynolds, Temple, Smerillo, 2017; Wenz-Gross, Yoo, Upshur ve Gambino, 2018).
Fakat matematik, okuryazarlik gibi ©zel becerilere dayali egitim programlari, genel egitim
programlarina kiyasla daha etkili olmaktadir (Jenkins ve digerleri, 2018). Arastirmalarda egitim
programlarinin okul hazir bulunuslugu acisindan ¢ocuklarin gelisim alanlar: tizerindeki uzun ve kisa
vadeli etkileri de incelenmistir. Ma, Nelson, Shen ve Krenn (2015) calismalarinda uyguladiklari
programin kisa vadede olumlu etkileri oldugunu fakat uzun vadede bu etkinin ortadan kalktigini
ifade etmiglerdir. Watts ve arkadaslar1 (2018) ise, temel degiskenlerin kontrol edilememesi
probleminden dolay1 kesin olmasa da, okul hazir bulunugluk programin ¢ocuklarin gelisimi iizerinde
11-12 yaslarina kadar etkisini gosterdigini ifade etmislerdir. Bu baglamda egitimcilerin ve kurumlarin
niteliklerine dayal arastirmalar, ¢ocuklarin okul hazir bulunuslugu agisindan gelisimsel dengesizlikle
miicadele edilmesi ve daha iyi ebeveyn-cocuk etkilesimi, egitimcinin kalitesi ve anaokulu
olanaklarinin gelistirilmesi i¢in ¢aba sarf edilmesinin gerekli oldugunu; kurum ve egitimci
yeterliliklerinin tiim ¢ocuklarin kendi gelisim potansiyellerini kazanmalaria yardimci olabilecegini

vurgulamaktadir (Ip ve digerleri, 2016).
Sonug

Okul oncesi egitiminin 6nemli amagclarindan biri ¢ocuklarin okula hazirlanmasidir.
Giiniimiizde ¢ocugun ilkokula baglamasinda genel olarak kronik yas dikkate alinmaktadir. Fakat yas
okul hazir bulunuslugu igin yeterli bir kriter degildir. Yapilan bu derleme g¢alismasy; aile, egitim
kurumu, egitimci ve ¢ocuklarin gelisim 6zellikleri kapsaminda okul hazir bulunuslugunu etkileyen
birgok faktoriin bulundugunu ortaya koymustur. Oncelikle bu faktorlerin cocugun temel gelisim
alanlar1 olan bilissel, sosyal-duygusal, fiziksel ve dil gelisiminin okul hazir bulunusluguyla yakindan

iligkili oldugu goriilmiistiir. Cocuklarin bu gelisimsel 6zelliklere, 6zellikle de dil ve bilissel gelisim
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konusunda yeterli becerilere sahip olmalar1 ilkokula hazir olma konusunda kendilerine avantaj
saglamaktadir. Aile katilimi, aile egitimi, ev 6grenme ortam: bakimindan avantajli olan ¢ocuklarin
okul hazirbulunusluk diizeyleri, bu konularda dezavantajli olan gocuklara gore daha ilerdeyken; uzun
siireli stres yasayan veya diisiik sosyo ekonomik diizeye sahip ebeveynlerin ¢ocuklarmin okul hazir
bulunusluk diizeyleri ise istenilen diizeyde olamamaktadir. Okul oncesindeki egitimcilerin 6zellikle
lisans mezunu olmasi, ¢ocuklarla iletisim ve etkilesimlerinin kaliteli olmas1 gibi niteliklere sahip
olmasi ile okul 6ncesi egitim kurumlarinda ¢ocuk merkezli egitim yaklasimlarinin tercih edilmesi de

¢ocuklarin okul hazirbulunusluguna olumlu yonde katk: saglamaktadir.

2014-2018 yillar1 arasinda okul hazirbulunuslugu konusunda yapilmis arastirmalarin
incelendigi bu arastirmada ortaya ¢ikan sonug; aile, kurum ve egitimciye iliskin degiskenlere yonelik
calismalarin literatiirle uyumlu oldugu ve okul hazirbulunuslugu ile ilgili kuramlar1 yansittigidir.
Fakat literatiirde ¢ocugun dil, duygusal, sosyal, bilissel ve fiziksel gelisim 6zellikleriyle okul hazir
bulunuslugu arasindaki iligkinin yogun bir sekilde ifade edilmesine karsin bu arastirma kapsaminda
ele alinan makalelerin genellikle ¢ocuklarin biligsel gelisimine daha fazla odaklandiklari; ¢ocuklarin
dil, sosyal, duygusal ve fiziksel gelisimi konularina ya dolayli olarak degindikleri ya da yeterince yer
vermedikleri goriilmiistiir. Bu durumun baslica sebebinin ¢ogunlukla sadece fiziksel gelisim ve dil
gelisimi alaninda yeterlilii olan ¢ocuklarin oOrgiin egitime devam ettirilmesinin oldugu
diisiiniilmektedir. Onemli sebeplerden bir digerinin ise ilkokuldan itibaren baslayan akademik basar1
odakli egitim sisteminin varligidir (Basaran ve Celik, 2018; Gan, Meng, ve Xie, 2016). Ciinkii genel
anlamda egitim sistemleri, egitim uygulamalarindaki siirece vurgu yapmak ve gelisim odakl
olmaktan ziyade sonug ve akademik basar1 odaklidir (Basaran ve Ogretir—ézgelik, 2020). Okul 6ncesi
dénemde ¢ocuklarin gelisimlerine odaklanildigindan bu dénemde didaktik bir egitim yapis1 yoktur.
Bu yiizden ¢ogu okul 6ncesi egitim programlarinda ¢ocuklarin okul bulunuslugunu desteklemek igin
dil veya okuma becerisini saglamak gibi 6zel egitimsel amaglar yer almamaktadir. Bunun yerine
¢ocuklarin gelisimlerine uygun olarak akran etkilesimi icin firsatlarin verilmesi, gesitli aktivitelere
tesvik edilmesi, kitaplara veya diger egitim materyallerine erisilmesi saglanir (Osborn ve Milbark,

1987).

Egitim sisteminin basari, sonug¢ odakli olmasi ve genellikle bilissel gelisime agirlik vererek,
¢ocugun gelisiminin ¢ok yonliiliiglinti géz ardi etmesi gercek¢i degerlendirmelerin yapilmasini
engellemektedir. Sonug olarak degerlendirmelerin ¢ocuklarin tiim gelisim alanlarina yonelik olmasi
ve ¢ocuklarm i¢ginde bulundugu baglama uygun olmasi, nitelikli egitim programlarin olusturulmasina
zemin hazirlamaktadir. Ayrica bu kosullarin saglanmasinin egitimin 6nemli ilkelerinden biri olan

cocuga gorelik ilkesinin yerine getirilmesinde de 6nemli bir islevi yerine getirecegi diistiniilmektedir.
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Oneriler

Bu calismada, alanyazinda yer alan okul 6ncesi dénem ¢ocugunun okul hazir bulunuglugunu
kapsayan aile, egitim kurumu-0gretmen ve c¢ocuga yoOnelik faktorler incelenmistir. Arastirma
sonuglarindan elde edilen bilgiler dogrultusunda uygulamaya ve arastirmaya yonelik oneriler asagida

sunulmustur.
Uygulamaya iliskin 6neriler:

1. Okul hazir bulunuslugunun c¢ocuga iliskin faktorlerinin incelendigi c¢alismalarin
¢ogunlugunun ¢ocuklarmn biligsel gelisimine agirlik verilerek yiriitildigi goriilmektedir. Bu
dogrultuda cocuklarin biitiinciil gelisimine yonelik egitsel miidahalelerin planlanarak uygulanmasi
onerilmektedir. Ayrica yapilan deneysel calismalarin olumlu etkisi géz oniine alindiginda, okul
hazirbulunuslugu odakli ve ¢ocuklarin baglamini dikkate alan 6zel olarak gelistirilmis programlarin

yayginlastirilmasi 6nemlidir.

2. Aileye yonelik faktorleri igeren calismalarda aile egitimi ve katihmi ile zengin 6grenme
cevrelerinin ¢ocuklarin okul hazirbulunuslugu tizerinde olumlu etkilerinin oldugu belirlenmistir. Bu

baglamda bu alanlar giiglendirmeye yonelik egitim programlar: gerceklestirilebilir.

3. Diisiik sosyo ekonomik kesimdeki ¢ocuklarin ilkokula diisiik akademik becerilerle basladig:
gdz Oniline alindiginda bu ailelerdeki ¢ocuklar igin firsat esitliginin saglanmasinin 6nemli oldugu
diisiiniilmektedir. Bu baglamda o6zellikle kirsal kesimdeki ¢ocuklar igin 6zel planlanmis egitim

programlarinin yiriitiilmesi 6nem arz etmektedir.

4. Kuruma iliskin faktorlerde ise, 6gretmenin ¢ocuklarla iletisim ve etkilesimlerinin niteliginin
¢ocuklarin okul hazirbulunuslugu {izerinde olumlu etkisi dikkate alindiginda, dgretmen yetistiren
uiniversitelerdeki 6gretmen adaylarinin bu alandaki gereksinimlerinin giderilmesinin kritik oldugu

diistintilmektedir.

5. Okul o6ncesi ¢ocuklarin ilkokula baslamasi icin sik sik yapilan yas degisiklikler yerine
¢ocuklarin ilkokula baglamalar1 icin gelisimlerini dikkate alacak ulusal uygulamalarin hayata

gecirilmesi onerilmektedir.
Arastirmaya iliskin 6neriler:

1. Cocuklarin sadece bir gelisim alari yerine biitiinciil gelisimine odaklanarak yiiriitiilecek

aragtirmalarin daha saglikli sonuglar getirecegi diistiniilmektedir.

2. Ailelerin egitimi ve katiimminin okul hazirbulunuslugu {izerindeki olumlu etkisi
diisiiniildiigiinde farkl icerikte aile egitimi ve katilimi uygulamalarin1 kapsayan programlarin okul

hazirbulunuslugu tizerindeki etkisi incelenebilir.
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3. Ogretmen ve 6gretmen adaylarmin okul hazirbulunuslugu konusundaki gereksinimlerini

arastirilmaya yonelik arastirmalar planlanabilir.

4. Bu calisma literatiir taramas1 yontemiyle yapilmis ve ¢ocuklarin dahil edildigi arastirma
makalelerine odaklanmistir. fleride yapilacak olan aragtirmalarda meta-analiz yontemi kullanilarak

arastirmalarin etki degeri incelenebilir.

5. Okul oncesi donemdeki faktorlerin ilkokul yillarim1 da kapsayacak sekilde uzun vadeli

etkilerinin incelenmesi igin boylamsal arastirmalara agirlik verilebilir.

6. Okul 6ncesi donem ¢ocuklarmin okula baglamak i¢in gerekli olan oOl¢iitlerin neler olmasi
gerektigi, tim cocuklarin ilkokula esit sartlarda baslamasi icin neler yapilmasi gerektigi hakkinda

politika saglayicilarla isbirligi igersinde c¢alistaylarin, panellerin diizenlenmesi Onerilmektedir.
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The transitions between different education levels of children have always been considered
important by their parents, educators and the children themselves. Therefore, parents and educators
frequently emphasize the importance of children’s readiness during the transition from preschool to
primary school, particularly due to the fact that preschool education forms the basis for other
education levels including the primary, secondary and highs schools. School readiness of preschool
children should be supported for the development of the academic skills expected from primary
school children (Rahmawati, Tairas and Nawangsari, 2018). Supporting children’s school readiness
covers all developmental areas like physical, socio-emotional and linguistic developments in addition
to academic skills like reading, writing and calculation (Buldu and Er, 2016; Altun, 2018). However,
ensuring school readiness of the child is not only related to his/her personal characteristics but also to
the quality of school, parents, environment and educators (Nisskaya, 2018). Thus, it is important to

examine school readiness and the factors associated with school readiness.

In literature, school readiness has been defined as the child’s reaching sufficient level to fulfill
his/her primary school education (Yazici, 2002, p. 1-2) and getting socially, emotionally, physically
and cognitively mature enough to reach the expected academic achievement level (Oktay, 2007; Polat
and Dilli, 2015). The common points remarked in the definitions are that; children need to reach a
certain level of proficiency and readiness is an individual factor. Differences can be seen in the
definition of school readiness due to the multiplicity of child development and due to the existence of
influential factors outside children. Thus, it could be misleading to make a definition of children’s
readiness on the basis of one single aspect because a child’s performance can be multi-dimensional
and can differ according to culture and context. Meisels (1999) suggests four theories about school
readiness called social constructivist, interactionalist, environmentalist and natalist. Natalist
perspective claims that internal maturation rather than external factors determines readiness and that
the environment is very slightly determinant in this process. Unlike natalists, environmentalists
describe school readiness as gaining knowledge and skills and they focus on the importance of

children’s external environment. According to social constructivists, readiness is influenced by
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constructs such as families, educational institutions and society in addition to children’s individual
properties. Interactionalist perspective emphasises the mutual ties between the child and the social
context in the process of readiness (Buldu and Er, 2016; Sahin-Sak, 2016). It is apparent that readiness
generally represents the competence required by formal education depending on children’s individual
(cognitive, linguistic, social-emotional, physical development) and environmental (home

environment, families, institutions, education) properties.

Children’s developmental properties and pre-school education’s goal to obtain constructivist
and concrete outputs with support from the government can modify the content of education in pre-
school period (Trawick-Simith, 2013, 246). The issue of whether or not the pre-school environment
and content support children’s all areas of development and whether or not certain competencies are
inculcated in children through preparatory programmes prior to compulsory education arises as a
subject of controversy (Senemoglu, 1994). Academic development can lead to attaching great
importance to early childhood education. Huge growth is experienced in this period of educational
stages and the growth influences the quality of children’s educational experiences. Identifying
primary school children’s positive and negative basic academic skills increases the importance of
analysing curricula and pre-school children’s school readiness- which forms the basis of their all
future learning and academic achievement (Uyanik-Balat, 2016, 7). One of the four goals of pre-school
education in Turkey -which was mentioned in 2006 curriculum and which was also included in 2013
curriculum- is to prepare children for primary education in terms of social-emotional, cognitive,
linguistic, psycho-motor and cognitive development (Ministry of National Education, 2006).
Children’s future academic achievement is dependent on their involvement in pre-school education
and on their readiness for learning (Gan, Meng and Xie, 2016). School readiness, which is an important

turning point for children, is important for the benefit and well-being of children.
The importance of Research

Despite the few number of review studies on school readiness, numerous qualitative and
quantitative research papers are available in literature for exploration, explanation and interpretation.
These researches have often been carried out in parallel with theories on school readiness as suggested
by Meisels (1999). In studies carried out within the framework of one of these theories, the nativist
theory, the sex and particularly the biological age of children has been addressed as a key issue in
school readiness (For example, Cakmak, Elibol, and Demirbas, 2014; Gunduz and Caliskan, 2013; Gur,
Kocak, Unsal and Karayel, 2017; Kahramanoglu, Tiryaki and Canpolat, 2015; Kaya and Akgun, 2016).
School starting age is still a controversial issue. The studies have revealed different results regarding
whether children can start school at age 5, 6 or 7 (Durmaz, 2020). Studies on factors like the age,
gender and socio-economic state of children have presented different results, suggesting that

individual characteristics and developmental levels of children are the most appropriate criteria for
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starting school (Akay and Ceylan, 2019; Heaviside, Farris and Carpenter, 1993). In addition,
considering the presence of several variables associated with children’s individual and social
environmentsto make a holistic analysis of the researches on the correlation between school readiness
and the relationship among these variables as well as the tendencies in these researches is important
(Alpgan, Kara and Yilmaz, 2018; Kosan, 2015; Tunceli and Akman, 2014; Turan, 2018; Yazici and
Temel, 2011; Yuksel, Kurtulus-Kucukoglu and Unsal, 2013). This situation gives important clues by
showing the interaction between children’s readiness level and social context. It particularly indicates
the need for studies specifying that children’s physical, socio-emotional, cognitive and linguistic
development factors and social contexts are especially correlated with school readiness. In literature,
experimental studies on school readiness are particularly dominated by an environmentalist
perspective aiming at enabling children acquire more knowledge and skills, notingthattraining
programs designed within this framework have a positive effect on school readiness (Ari and Kayili,
2011; Bayhan 2003; Dereobali, 2016; Gur, Kocak and Saglar, 2017; Karakuzu and Kocyigit, 2016; Polat
and Dilli, 2015; Uzun and Alat, 2017; Soyler Kalipci, 2019). It is important to make arrangements to
suit the individual characteristics, contexts and needs of children in 21st century, at a time when child-
based education approaches have particularly been adopted. In this respect, systematic and holistic
studies are needed as they are believed to be influential on policy providers in giving decisions to
serve to the best of children. Literature review also reveals that, opinions of parents and teachers on
school readiness are highly referred compared to that of children (Ari, 2014; Canbulat 2017; Canbulat
and Yildizbas, 2014; Gunduz and Ozarslan, 2017; Kocak and Incekara, 2020; Kocyigit, 2009; Kocyigit
and Saban, 2014; Ozyurt and Guzel, 2018; Pekdogan, 2017; Yilmaz-Bolat, 2017). While this may
partially be reflecting the social constructivist approach, it shows that adults are the decision-makers
rather than children in school starting process. These results are based on adults” viewpoint and non-
compatible with the participatory child approach mainly based on the “self-determination right”.
According to this approachmainly based on the idea that children must be seen as active, autonomous
and self-expressing individuals (UN CRC, 2009), children should be given the right to speak in issues
concerning themselves (Ucus and Dedeoglu, 2016). It is important to ensure the equality of
opportunity to enable children to benefit from basic education in parallel with the right of
participation. Thus, necessary measures must be taken to make sure that child in different socio-
economic states benefit from education at the same level. Remarking the synthesis of school readiness
studies, ensuring equality regarding school starting levels of children is a leading measure among

them.

Considering many studies on school readiness performed in the last two decades, this paper is
considered important as it reveals current research findings, offers a holistic approach to the issue and
determines the position of studies involved in research with respect to theories on school readiness. In

addition, this research could help children, educators and parents in terms of raising awareness about
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school readiness, supporting training and developments important for the wellbeing of children in
preschool education and facilitating children’s transition from preschool to primary school. The paper
is also significant since it allows for the identification of the variables correlated with school readiness
and the factors affecting school readiness and guides relevant future scientific studies. While
compilations on school readiness are available in literature (High, 2008; Taskin, 2016), no research
paper systematically analyzing the issue in the light of current studies has been found. Thus, the
purpose of this study is to examine current researches available in literature on school readiness at

preschool periodin the light of theoretical knowledge.
Method

This research is a systematic review study conducted to describe the school readiness in the
preschool period within the framework of the current literature. “Systematic review is the
comprehensive screening of published studies on a topic, the use of various inclusion and exclusion
criteria, the evaluation of the quality of the research and the synthesis of the findings included in the
research included in the compilation” (Burns and Grove, 2009, incited Karagam, 2014). Within the

scope of the research, the data were obtained as follows:

1. Survey was done on 16 databases which were determined by Turkish Metrology
Institute and which could be reached in Gazi University Library. The databases mentioned were TR
index, Academic Search Complete, Annual Reviews, BM] journal collection, Cambridge University
Press, Cocrane Library, Dynamed, Ebsco-Host, Science Direct, Eric, Medline, Oxford Journals online,

Scopus, Taylor & Francis, Web of Science and Wiley.

2. The databases determined were surveyed with key words readiness/hazir bulunusluk

and preschool/ okul 6ncesi in English and Turkish, and thus 201 articles in total were reached.
3. The articles reached were analysed according to limitations of

a) Being published between January 2014 and December 2018,

b) Being an accessible full text article (except for theses, compilations, meta-analyses)
C) Being concerned with pre-school period,
d) Being related to children of typical characteristics;

and thus 58 articles were determined.

Relevant literature was reviewed to compile the articles reached. It was found that school
readiness was presented in different ways in the literature. Generally, primary school curricula and
pre-school curricula were analysed and they were compared. The studies mentioned were found to
analyse school readiness in terms of families, educational institutions, educators and children

(Alisinaoglu, 2013; Erdogan, 2013; Laverick and Jalongo, 2011; Oktay, 2010). Some other studies,
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however, considered school readiness by focussing on only one factor such as teachers’ views
(Heayiside, Farris and Carpenter, 1993). The subject was considered from the aspect of linguistic,
social-emotional, physical and cognitive development in a manner to include children’s areas of
development in the literature about child development (Bee and Boyd, 2009, 761; Berk, 2013, 365;
Osborn and Milbark, 1987). This current study, however, presents the findings in themes
distinguished as a result of the analyses of the articles reached; it makes a general evaluation of school

readiness in the conclusion part and makes recommendations to researchers.
School Readiness

This part of the study examines factors of families, educational institutions-teachers and
children which are related to children’s readiness for school and which influence it and the content of

the factors in detail (see Figure 1).
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Figure 1. Factors related to school readiness

Factors Related to Children’s Areas of Development

It may be said that the most important factor related to readiness is children’s individual
characteristics because those characteristics of children in their early childhood are quite influential in
their educational life in the future. Research has focussed on children’s social, emotional, linguistic
and physical development in addition to such variables as families and educational institutions in pre-
school period (Kagan, 1992; Osborn and Milbark, 1987). Therefore, studies have investigated the
correlations between variables related to children’s characteristics and their readiness for formal
education and they have analysed the effectiveness of curricula in readiness by supporting children’s
development in certain areas. A study concerning all areas of children’s development which was
conducted recently found positive correlations between length of children’s pre-school education and
areas of cognitive, linguistic, social and emotional development in terms of school readiness (Polat
and Yavuz, 2016). Besides, studies analysed those areas of development as important factors. This part
of the paper analyses child-related factors in terms of linguistic, social, physical and cognitive

development. Having analysed linguistic, social and physical development in terms of school
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readiness; this study focuses on cognitive development due to the fact that the majority of the studies

in the literature are concerned with this area.

One of the factors associated with school readiness is children’s language development.
Expressive and receptive language skills develop in the pre-school period. Those skills include
children’s reading and writing skills beside their competence in listening, comprehension and
speaking. These four elements of language development are correlated and achievement in reading
and writing in primary school is relatively dependent on listening, comprehension and speaking skills
that need to be gained in previous years (Simsek, 2012, 22). Thus, studies analyse how those skills are
gained in earlier periods and how they can be gained earlier (Bayraktar, 2018). Research has found
that the emotional interactions between educators and children (Hatfield, Burchinal, Pianta and
Sideris, 2016) and their relations in free time activities (Goble et al., 2016) have positive effects on
children’s phonological awareness and linguistic development especially. In this context, interactions
of good quality between adults and children play great roles in linguistic development. The fact that
younger children who have good quality interactions with their parents gain language skills earlier

are supportive of this finding.

Families’ socio-economic status is another factor influential in school readiness in terms of
children’s language development. It was found that children who grow up in low socio-economic
environments had low language development in pre-school period (Burchinal et al., 2018). It was also
found in the literature that the education support given to families of children who come from low
socio-economic status in particular increased those children’s readiness for school in terms of
language development (Nix Bierman, Motamedi, Heinrichs and Gill, 2018). Language development is
one of the areas of development important in children’s readiness for school. The factors influencing
this area of development are educators’ relations and interactions with children in addition to
children’s socio-economic status. Those factors are also related to children’s social and emotional
development. Therefore, studies have investigated the correlations between children’s social-

emotional development and their readiness for school.

Individuals’ social-emotional development- which starts to develop at birth- displays different
properties in pre-school and primary school periods while it progresses in a narrow environment such
as the family at earlier ages. Pre-school children are sociable according to Erikson’s psycho-social
theory but they begin to focus on being more successful than their peers in primary school years.
According to Freud’s psycho-sexual theory, on the other hand, children move from the phallic period
to the latent period and their close relations with their parents are replaced by relations with peer
groups. Unproblematic transitions during those periods are dependent on their experiences in pre-
school education. In a longitudinal study Bernier, Beauchamp and Cimon-Paquet (2018) found that

children who adhere to their mother with safety at age two displayed more pro-social behaviors in the
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following years and that they had better cognitive development and thus they were more adequate in
school readiness. A curriculum adapted according to children’s social-emotional properties can affect
their readiness in positive ways. In addition to that, children’s having linguistic, social and emotional

development at the desired level depends partially on the development of physical and motor skills.

Physical development forms the basis of other areas of development and it marks the starting
point of learning and readiness. Physical development in earlier years influences the physical and
cognitive development and social-emotional development in the following years (Jennings, 2019, 25).
In school readiness, children’s acquisition of self-care skills is important for their physical and motor
development, and the development of fine motor skills is important for writing. Problems arise in
toilet training with children who have not yet acquired the necessary self-care skills or who start
school earlier. Such problems disrupt children’s social relations with educators and with their
classmates; they make it difficult for children to adjust to the environment and they also affect their
self-respect and self-confidence in negative ways. In consequence, those problems cause children to be
inadequate in school readiness (Ar, 2014). In addition to having self-care skills, children also need to
grow mature in writing, holding the pencil and having hand-eye coordination. Acquiring those skills
is important since literacy activities form the foundation of primary school curriculum (Gunduz and
Caliskan, 2013). In addition to the development of self-care and gross and fine motor skills, age is also
important in physical development because children should be at a certain age to start formal
education. In that case, children are expected to have maturity required by their age, and they need to
be supported if they are not mature enough. In this context, children’s cognitive development along

with age is analysed for school readiness in studies available.

Designing the curricula according to Piaget’s cognitive development theory is important for
children’s readiness for school. It is because children at pre-operational stage, which consists of the
pre-school period, move on to concrete operational stage in the early years of primary school.
Educators should be aware of children’s cognitive development properties so that the transition might
be of good quality (Taskin, 2016, 312). In this context, children’s cognitive readiness for school was
analysed according to such variables as self-regulation, executive functions, attention and working

memory and cognitive styles.

Children with developed self-regulation skills are expected to think consciously, make plans
and focus on their goal before taking action. Thus, the development of self-regulations skills is
important in school readiness (Ertiirk-Kara, Giiler-Yildiz and Findik, 2018). Educators emphasise the
necessity for regulating attention and emotions which facilitate the teaching and learning activities in
the classroom (Heaviside and Farris, 1993). It was found in studies concerning parents’ views that
such self-regulation skills as communicating, self-care, socialisation (Yilmaz-Bolat, 2017), operational

skills, acting according to a plan and schedule, doing things alone and self-sufficiency (Ertiirk-Kara
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and Gozcii, 2015) were considered important in pre-school children’s readiness for school. Studies
concerning cognition report that the most basic cognitive skill is individuals’ control of their emotions,
thoughts and behaviour and regulating them to a plan (Aamodt and Wang, 2013). Experimental
studies concerning self-regulation claim that educational interventions in children’s self-regulation
support development in that area. Duncan et al (2018), in a study of intervention aiming to raise
children’s” levels of readiness for school, found that interventions contributed to cognitive
development. Additionally, it was also found that mathematics skills and literacy skills presented
along with self-regulation were more influential in readiness for school compared to presenting those
skills only. Like self-regulation skills, executive function skills also affect children’s readiness for

school.

Executive functions contain a number of cognitive skills facilitating problem solving and
planning including efforts for learning, impeding control, working memory and cognitive flexibility
(Diamond, 2013). The role of executive functions in mathematics and in reading skills is apparent.
Procedures such as ordering, classifying, transitiveness, completing a shape- which are mathematical
skills- require cognitive flexibility in problem solving. Executive functions are influential not only in
mathematical skills but also in the formation of phonemic awareness. To exemplify this, children with
phonemic awareness can recognise the words, the meanings and the phonemes included in a phrase
just like they can recognise the word tooth in the phrase toothbrush. Such an ability necessitates the
effectiveness of executive functions to see the phrase ‘toothbrush’ as a complete word and as two
small words constituting the phrase (Blair and Raver, 2015). In that case, skills consistent with
children’s self-regulation skills, executive functions and learning approaches supportive of school

readiness can be focussed on instead of focussing on academic skills directly in the pre-school period.

Every child has his or her own approach of learning. Some of them can be eager to take part in
activities, they focus their attention on activities and they can have determination instead of being
discouraged or they can do activities independently when they are alone. Some others, on the other
hand, may not have such skills. Such different approaches of children towards learning affect their
readiness for school. In this case, it is important to support children’s attitudes towards and
behaviours related to learning. Executive functions have positive correlations with children’s attitudes
towards learning and they support the development in areas of readiness for school including
learning approaches and academic achievement (Vitiello and Greenfield, 2017). In addition to
children’s developmental properties, their family and environment are also associated with their

cognitive development and thus with readiness for school.

Low socio-economic status (SES) affects children’s development in social, emotional, physical
and linguistic areas. Another area influenced by SES is cognitive development, which is capable of

affecting children’s academic achievement. Economically disadvantaged children are exposed to less
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economic stimulus. Whether or not the executive functions of socioeconomically disadvantaged
children were correlated to school readiness on controlling socio-economic status, the speed of
cognitive operations, general intelligence and children’s age was investigated by Fitzpatrick,
McKinnon, Blair and Willoughby (2014). As a result, it was found that executive function skills were
correlated to problem solving and language development and that problem solving and language
development were correlated to SES. In addition to that, it was also found that general intelligence
and the speed of cognitive operation were not as influential as executive functions in explaining
school readiness. Developing disadvantaged children’s managerial function skills can help to

diminish socio-economic inequalities in school readiness.

One of the aspects of executive functions influencing school readiness is children’s social-
behavioural adjustment. Social-behavioural adjustment plays the role of a mediator in the ties
between executive function and academic capability indicators even after controlling mother
education and children’s communicative competence. The reason for why students with high
executive function skills have better performance is that they have more social competence and that
they act appropriately in the context of educational institution. This is a situation demonstrating that
children’s executive function and social-behavioural adjustment should be described together in
school readiness (Baptisa, Osorio, Martins, Verissimo and Martins, 2016). A study found that prosocial
behaviours had positive correlations with children’s executive functions and that both variables
explained school readiness (Bernier, Beauchamp and Cimon-Paquet, 2018). Self-regulation skills mean
children’s controlling their own cognitive structures; executive functions, however, enable individuals
to be flexible in problem solving. The two skills are influential in children’s readiness for school.
Besides, children’s short-term memory capacity and their attention skills also influence their

readiness.

Implementing programmes supporting children’s attention skills can yield positive results in
improving children’s —especially children who were diagnosed to have attention deficit disorder with
hyperactivity- academic achievement (Isbell, Calkins, Swinger and Leerkes, 2018). Word-picture
matching, verbal or visual word webs, mind maps and mutual reading techniques can be used in
those programmes (Austin, and Sciarra, 2012). In addition to that, analysing the biological,
psychological and contextual mechanisms explaining the individual differences which influence
attention can also increase the effectiveness of intervention activities (Isbell, Calkins, Swingler and

Leerkes, 2018).

An individual’s control of his or her attention during a task can be influenced by internal and
external factors. It was found that children’s attention skills were related to fulfilling the tasks
assigned to them and that fluctuations in their attention were related to cognitive flexibility, to

mathematical skills which exist in the pre-school period and to reading skills. Children with more
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fluctuations in attention control (with less consistency) were found to have more negative cognitive
flexibility and school readiness. However, it was found that attention fluctuations in pre-school
education were not directly correlated to academic performance in the first grade. In a similar way, it
was found that cognitive flexibility was positively correlated to mathematical and reading skills
arising in the pre-school period but that it was not correlated to academic performance in the first

grade (Isbell, Calkins, Swingler and Leerkes, 2018).

The aspects of children’s cognitive development explain each other. Attention skill, one of the
important properties of cognitive development, was found to have correlations with working memory
(Swayze and Dexter, 2017). Although it is known that attention skill has significant effects on school
readiness (Isbell, Calkins, Swingler and Leerkes, 2018), the study has found that working memory is
an important indicator of school readiness above and beyond the predictive capability of children’s
constant attention (Swayze and Dexter, 2017). The study also found that children’s working memory
could be measured even at age three or four. The situation can contribute to identifying children in the
risk group whose abilities have not been discovered yet and to the development of their school
readiness. Another factor correlated to attention skill is children’s cognitive styles. While attention
skill concentrates on children’s focus on problem solving, cognitive styles also concentrate on

children’ speed of problem solving in addition to attention skill.

The concept of cognitive style is generally used for the way children approach problems, how
they access to knowledge, how they regulate it and how they use it. One of the types of cognitive style
is cognitive tempo. Kogyigit and Kayili (2014) found that children with intellectual properties had

higher levels of school readiness and social skills than those with impulsion
Family-related Factors

Families occupy an important place in children’s readiness for school. Socio-cultural,
ecological, psychoanalytic and social cognitive theories consider children in terms of the context they
are in. They emphasise the effectiveness of parental and family properties on children’s development
and education in terms of children’s cognitive, linguistic and social-emotional development. Families’
participation, family education, parental attitudes, parental tresses, home environment, families’
socio-economic status and families’ place of residence- the familial and parental variables in children’s
readiness for school- are frequently analysed in studies. This part of the paper examines the above-

mentioned variables respectively.

Studies of participation are greatly important in families” raising children’s social, emotional,
behavioural and academic skills (Aksoy, Ozkan, Kéycekas and Aksoy, 2017, 105). The degree of family
participation is considered as an important criterion in estimating children’s readiness for school. This
study found that family participation at the level of volunteering had made the most positive

contribution to primary school readiness, which was followed by cooperating with educational
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institutions to monitor children’s education and development and by communication and collective
cooperation between parents and institutions. Participation at the level of decision making- which has
expectations of educators’ or institutions’ participation- and participation at the level of supporting
children at home, on the other hand do not influence readiness for primary school (Mungai, 2015).
Visits to homes in the pre-school period within the framework of Head Start educational programme,
which had important outcomes in terms of family education and participation, offered important
gains in children’s academic performance social-emotional adjustment and home-related problems in
the third grade (Bierman, Welsh, Heinrichs and Nix, 2018). The programme was found to predict
children’s academic competence, social adaptation at home and in the institution and their attention,
language and art skills (Nix et al., 2018), and it was found that family education programmes in the
context of the programme had positive impacts on children’s literacy skills. Such programmes made
parents adopt positive attitudes beside making them gain skills supportive of their children’s

development levels (Mathis and Bierman, 2015).

Parents’ attitudes influence children’s school readiness. Xie and Li (2018) found that
supportive parent attitudes predicted school readiness more positively than authoritarian and
permissive parent attitudes. Even though parenting attitudes become more decisive through time,
parenting behaviours are also influenced by parental stress. Stress is defined as the interactional
relations between the demands of external environment and individuals’ internal capacity in
physiological stress model. As the inequality between external demands and internal capability to
cope increases, the stress suffered also increases (Patniak, 2014). Soltis et al (2015) found that the
perceived stress in parents predicted their children’s school readiness. Another study found
correlations between the stress levels of cumulatively risky parents (Ruberry et al., 2018) and of
parents whose stress levels were identified due to chaos at home, irregularities, noise and lack of
routines and their children’s readiness for children. Thus, it was found that the school readiness levels

of children whose parents had high stress were lower than others (Hur, Buettner and Jeon, 2015).

The properties of home environment are another variable analysed in relation to school
readiness. Beneficial routines done regularly at home raise children’s academic achievement. Families’
daily routines such as bed time activities, reading books and having dinner together influence
children’s pro-social development at medium level; and the children of families who had such habits
receive higher scores from school readiness tests (Ferretti and Bub, 2017). It was also found that home
learning environment (Son and Peterson, 2017), household literact environment (Baker, 2014),
environment where children are brought up (strict-flexible) (MacPhee et al., 2018) and families’
fluency in speaking the native language explained children’s readiness for school. Another factor
influential in the environment at home is the marital status of parents. Married parents have more
social environments and possibilities inside their home environment than those who live together or

those who are single resulting in positive interactions for the development of their young children
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(Rosenkrantz-Aronson and Huston, 2004). The situation also has reflections in children’s readiness for
school. Children with two parents are more adequate in school readiness than those with one parent
(Son and Peterson, 2017). The fact that the properties of home environment and having two parents
are influential in school readiness indicates the importance of possibilities children is offered. In this

context, socio-economic status is also an important variable in school readiness.

The gap between children who come from poor families and other children has become an
important issue of policy. Therefore, the correlations between children’s levels of development and
readiness for school according to their families’ socio-economic status were analysed in several studies
in recent years. A study conducted in China found that children who came from high socio-economic
status were more adequate in school readiness than other children (Ip et al.,, 2016). Burchinal et al
(2018), in a contextual study, found that the cognitive, linguistic, managerial functionality and social
skills of children of poor families diminished at age 2-3, that those gaps appeared to be stable between
ages 3 and 5 and that those children’s readiness for school was inadequate compared to their peers in
the pre-school period. Another study concerning families with low socio-economic status conducted
in the USA found that language or ethnicity was not a considerable factor in children’s readiness for
school but that the type of institutions children attended were an important factor and that children
looked after at home or in day care centres were not at adequate levels in terms school readiness when
compared to children of poor families (Ansari and Winsler, 2016). One of the reasons for the fact that
children of low socio-economic status especially are not adequate in school readiness is that they do
not have the possibilities of rich environment in terms of stimuli. Similar lacks can also appear in the
place where children live. Gan, Meng and Xie (2016) found that there were differences between
children who lived in urban areas and children who lived in rural areas in terms of school readiness.
Accordingly, children living in rural areas received lower scores in emotional-social skills, basic
knowledge and drawing and language proficiency tests than children living in rural areas; but they
received high scores in sport skills and in comprehension of time and location. Another study
describing the status of children of rural areas in terms of school readiness reported that there were
four different risk groups. They were the general risk group which was below average in language,
literacy, mathematics, social-emotional skills and in learning-related behaviours (16%), academic risk
group (35%), socio-behavioural risk group (13%) and school readiness risk group 36%) (Justice, Jiang,
Khan and Dynia, 2017). It was observed in the study that children had more risks in terms of readiness

for school especially.

Family education and participation, parents’ attitudes, psychological properties, families’
socio-economic status and the place where they lived were found to have significant effects on
children’s school readiness. Organising activities directed to school readiness by considering the
family-related factors would produce positive results in pre-school curricula. Thus, there should be

cooperation between educational institutions and families and educators should recognise families
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more. In addition to the factor of family- which is the most influential in the development of children,
factors related to school-where children spend a considerable part of their life should also be

determined.
Factors Related to Educational Institutions

In addition to the variable of families, factors related to educational institutions and educators
are also important in school readiness; because children spend a great part of their life at school and
with educators beginning with pre-school education. Therefore, educators- along with the quality of
institutions are regarded as well-known actors who generate and sustain good-quality education in
and out of the classroom as one of the most dominant dynamics shaping students’ achievement.
Educators’ perceptions, thoughts and practices and the quality of the educational institution can affect
children’s readiness for school (Ozturk and Yildirim, 2019). This part analyses the correlations
between educators’ levels and quality of education, the level of educator-children communication and
interaction and the educational approach adopted and implemented and school readiness are
analysed respectively. The section ends with the findings of experimental and relational studies

conducted to support school readiness.

The main factor influencing children’s readiness for school is educators’ level of education.
Purtell and Ansari (2018) found that educators’ levels of education rather than their experience were
influential in children’s academic skills. Hence, the study found that children taught by educators who
held a university degree of a higher degree were more adequate in school readiness, and thus the
importance of the quality of educators was demonstrated. The quality of educators can also yield
effective results in activities. Accordingly, a study found that activities managed by educators
predicted children’s academic and social skills and that educators’ participation in free time activities
started by children predicted children’s academic skills more (Goble et al., 2016). Studies analysed the
effects of participation in children’s activities on children’s readiness not only in the case of planned
activities but also in the case of free time activities. While the time spent in free time activities done
were positively correlated to children’s ability to control their own behaviours, the time spent in the
classroom in teacher-oriented activities explained gains in language development and early literacy
skills (Goble and Pianta, 2017). In parallel to Goble et al (2016), this study also found that more
effective interactions occurred between educators and children in environments of free choice. Such

positive interactions are effective in children’s language development and in early literacy skills.

Soydan (2017) found that pre-school teachers’ competence in organising the classroom
environment to enable children to have social interactions was the most important factor influential in
children’s readiness for school. For this reason, this study emphasises the need for raising educators’
awareness of the competence. Another study which used the educator-student interaction as the

criterion for the quality of the classroom found that the readiness of children was higher in good
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quality classes. The study also found that interaction of the type of emotional support had high
correlations with children’s literacy and that the classes with little interaction of classroom
organisation had low phonological awareness (Hatfield et al., 2016). In addition to educators’ levels of
education, their competence in organising the classroom environment and the quality of their
interaction with children; the approach of education employed in the institution is also correlated to

children’s readiness for school.

Traditional approach- one of the educational approaches used in institutions of education-
focuses on the transfer of knowledge and on social behavioural patterns and assumes the educator-
centred interactions between educators and children. Developmental approach, on the other hand,
focuses on developing children’s abilities and using cultural instruments instead of transferring the
educational content only. Comparing different pre-school approaches and their consequences can be
helpful in choosing the most appropriate one for each child. A study found that children attending a
kindergarten which adopted the developmental approach had higher readiness for school. Even
though it was found that children attending kindergartens which adopted the traditional approach
had high levels of verbal-logical reasoning, it was found that children exposed to developmental
approaches had higher levels of cognition than those who were exposed to the traditional approach
(Nisskaya, 2018). The effects of educational programmes as well as of educational approaches on
children’s’ readiness for school were also investigated. thus, full-time, part-time programmes, sports
activities and art education programmes were employed. Experimental studies performed found that
full time pre-school programmes were found to be more effective than part time programmes in all
areas of development (Reynolds et al., 2014; Reynolds et al., 2016). The excessive time children spend
in complex sports such as playing football, riding a bike or in out-of-the-school activities like or
playing games influence their readiness for school in more positive ways (Becker, Grist, Caudle and
Watson, 2018). Educational programmes and projects combined with art education have positive
effects on children’s readiness. Research has shown that art education motivates children more, it
arouses their interest in thinking, problem solving and application; it increases their self-confidence
and skills; and it strengthens the skills necessary for starting school (Makles ve Schneider, 2017; Marti,
Melvin, Noble, ve Duch, 2018; Richardson, Reynolds, Temple, Smerillo, 2017; Wenz-Gross, Yoo,
Upshur ve Gambino, 2018).

General educational interventions made to support children’s readiness yield positive results
in general (Makles and Schneider, 2017; Marti, Melvin, Noble and Duch, 2018; Wenz-Gross, Yoo,
Upshur and Gambino, 2018; Richardson, Reynolds, Temple, Smerillo, 2017). Yet, educational
programmes which are based on special skills such as mathematics and literacy are more effective
than general programmes (Jenkins et al., 2018). Studies have also investigated the short-term and long-
term effects of educational programmes on children’s areas of development in terms of school

readiness. Ma, Nelson, Shen and Krenn (2015) stated that the programme they had used had positive
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effects in the short term but that the effects had disappeared in the long term. Watts et al (2018) stated
that the programme had effects on children’s development until age 11-12, though it was not certain

due to the fact that basic variables could not be controlled.

Studies conducted on the basis of educators and institutions emphasise that it is necessary to
make efforts to struggle with developmental imbalance and to attain better parent-children
interaction, to improve the quality of educators and the possibilities of kindergartens. The studies also
lay emphasis on the fact that the capabilities of institutions and of educators can help children to gain

their own potential of development (Ip et al., 2016).
Conclusion

One of the important goals of preschool education is to prepare children for primary school.
Today, chronic age is generally taken into account when children start primary school. However, age
is not an adequate criterion for school readiness. This systematic review study revealed that there are
many factors that affect school readiness in relation to the family, educational institution, educator
and the developmental characteristics of children. First of all, cognitive, social-emotional, physical and
language development, which are the main developmental areas of the child, were found to be related
to school readiness. It was observed that the children who have these developmental characteristics
have a higher level of school readiness than other children. School readiness levels of children who are
advantageous in terms of family participation, family education and home learning environment are
more advanced than children who are disadvantaged in these issues. In addition, the school readiness
levels of the children of parents who experience long-term stress or have low socio-economic level are
not at the desired level. Preschool educators who have a bachelor's degree and have good
communication and interaction with children and preschool education institutions where child-

centered education approaches are applied contribute positively to children's school readiness.

The findings obtained in this study, which aimed to make a compilation of studies performed
in relation to school readiness in the period between 2014 and 2018, demonstrated that the studies
concerning families, institutions and educators were compatible with the literature. Yet, the articles
considered in this study generally focussed on children’s cognitive development and they either
indirectly mentioned the issue of children’s linguistic, social, emotional and physical development or
did not sufficiently mention the issue although the literature heavily focussed on the correlations
between children’s linguistic, emotional, cognitive and physical development properties and their
readiness for school. It is thought that the major reason for it is the fact that children who are adequate
in physical development and language mostly attend formal education. Another important reason can
be the academic achievement-oriented system of education from the very first days of primary school
(Basaran and Celik, 2018; Gan, Meng and Xie, 2016). It is because educational systems tend to be

academic achievement oriented rather than stressing the process in educational applications and being
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development oriented (Basaran ve C)gretir—ézgelik, 2020). There is not a didactic educational structure
in pre-school period since the focus is on children’s development in that period. Therefore, there are
no educational goals such as inculcating children language or reading skills to support their readiness
for school in most of the pre-school curricula. Instead, children are given the opportunity to interact
with their peers consistently with their development and they are encouraged to do various activities

and to reach books or other educational materials (Osborn and Milbark, 1987, 93).

The fact that educational system is achievement and outcome oriented and that it emphasises
cognitive development but ignores the multidimensionality of child development hinders realistic
evaluations. As a result, making evaluations on the basis of all areas of children’s development will
perform an important function in generating good quality curricula and in fulfilling the principle of

relativity- one of the important principles of education.
Recommendations

Parent, education institution, educator and child-based factors covering school readiness of
preschool children as available in literature were examined in the study. The recommendations for

implementation and research in line with the results of the study were presented below:
Recommendations for implementation:

1. It is seen that the majority of the studies examining the child-based factors of school
readiness are focused on the cognitive development of children. In line with this, it is recommended to
design and implement training intended for the holistic development of children. In addition,
considering the positive effect of the experimental studies made, it is important to execute training
programs focused on school readiness specifically designed by taking the children’s context into

consideration.

2. In studies on parental-based factors, parent education and participation as well as rich
learning environments are found to have positive effects on school readiness. In this respect, training

programs intended for the empowerment of these areas can be carried out.

3. Considering the fact that children of low socio-economic income families start school with
lower academic skills, it is considered important to ensure the equality of opportunity for the children
in these families. Thus, it is particularly important to conduct training programs specifically designed

for children living in rural areas.

4. Regarding institution-based factors, when the positive effect of the quality of teacher’s
communication and interaction with children on children’s school readiness is considered,it is

important to meet the relevant needs of teacher candidatesin universities raising teachers.
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5. Rather than the frequent changes in primary school starting age of preschool children, it is
recommended to conduct practices taking their development into consideration regarding the

decision about starting school.
Recommendations for research:

1. Researches focusing on the holistic development of children instead of a single

development area, are considered to reveal better results.

2. Considering the positive effect of parent education and participation on school readiness,
the influence of programs covering parent education and participation practices with different

contents can be examined.

3. Researches can be planned in order to study the needs of teachers and teacher candidates

regarding school readiness.

4. The present study has been prepared with the literature review method focusing on
research articles involving children. Meta-analysis method can be used in future studies to examine

the impact value of researches.

5. Longitudinal researches can be performed to analyze the long-term effects of the factors at

preschool period to cover the primary school years, as well.

6. It is recommended to organize workshops and panel discussions with policy providers in
order determine the criteria required by preschool children to start primary school and the things to

be carried out to ensure that all children start primary school under equal conditions.
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